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ABSTRACT

Given the post-September 11, 2001, environment, a renewed focus has been on
broadening the global perspective of American university students. During the past 20
years, the participation rate of American college and university students studying abroad
has grown tremendously. International education has experienced much growth and
increased attention; yet, despite the interest, enrollment in these programs has
consistently been primarily by females with only limited participation by male students.
Study abroad professionals have speculated about this gender gap, yet very little research
has been completed to understand the disparity. This study examined differences in how
males and females perceive studying abroad to potentially find ways of encouraging more
males to study abroad.

A total of 179 students from 14 universities completed a survey about their fall
2003 study abroad experience. They reflected on motivations and potential obstacles for
studying abroad, influential people and organizations that helped with their decision,
likelihood to repeat their experience, and perceived benefits from studying abroad.
Additionally, demographic data such as academic major, GPA, location, and grade
classification were analyzed along with differences in responses between genders.

Seven research guestions searched for potential differences between males and
females regarding their overall perceptions of the study abroad experience. Three

significant differences found between genders were (a) females stated parents and other
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relatives were a greater positive influence in their decision to study abroad than for
males, (b) females felt interference with an internship or job as well as the overall cost of
studying abroad represented greater obstacles than did males, and (c) males more
strongly felt studying abroad delayed their potential graduation date than did females.
Since few differences were found between males and females in their perceptions
regarding the study abroad process, campuses must re-evaluate their current marketing
processes and strategies to ensure that they actively promote to all potential participants.
Universities working to increase their male study abroad participation should reassess
their campus study abroad offices, personnel, and marketing materials to identify creative

ways to influence males to study abroad.
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CHAPTER I
INTRODUCTION

[T]he exchange of students...should be vastly expanded....Information and

education are powerful forces in support of peace. Just as war begins in

the minds of men, so does peace. [President] Dwight D. Eisenhower, 1958.

(NAFSA: Association of International Educators, 2005b, para. 9)

Background of the Study

Nearly all American colleges and universities attempt to implement some
component of internationalization into their curricula. Attempts to include
internationalization can take many forms and may include incorporating it into an
institution’s mission or strategic planning efforts, offering academic degrees focused
around foreign languages or international relations, embracing campus-wide diversity or
cultural awareness efforts, or encouraging its students to actively pursue studying abroad
in a foreign country. These institutional efforts are all geared toward creating a class of
students with a better understanding of the world they will encounter upon graduation.

One academic activity that has been increasing in American institutions of higher
education is study abroad. Historically, study abroad was an activity predominantly
composed of participants majoring in such fields as art, history, humanities, political
science, and foreign language. Moreover, the typical participant was a female student
going abroad for a full academic year during her junior year. The entirety of coursework

taken abroad was from within her major field of study and the academic credits were

guaranteed to transfer back to the home institution (Hoffa & Pearson, 1997).
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However, in looking at study abroad today, the concept has now radically grown
to provide a much greater array of opportunities for all majors. Moreover, students can
pursue the opportunity at virtually any stage of their academic career. Additionally,
many students now use study abroad as an opportunity to explore topics or subject matter
outside their primary academic discipline. Highlighting the continued growth is the fact
that study abroad participation among U.S. college students has grown 151% during the
past decade (Institute of International Education, 2005c).

University administrators are increasingly recognizing the importance of, and
demand that exists for, study abroad endeavors. Significant attempts, therefore, are
currently underway at many American colleges and universities to increase the number of
students who participate in a study abroad experience. The vision of higher education
personnel is that by taking advantage of a study abroad opportunity, its graduates will be
better prepared to live, function, and succeed in the world around them. Additionally,
such students will have a greater understanding and appreciation of the diversity existing
among different people and cultures around the globe. “Study abroad is narrowly defined
as only those students who received academic credit from a U.S. accredited institution of
higher education after they returned from their study abroad experience” (Institute of
International Education, 2005d, para. 8). Administrators and study abroad professionals
hope these study abroad opportunities will enhance the overall collegiate experience and
provide a more comprehensive academic experience for their students.

Colleges have long tried to encourage students to enrich their academic careers by
experiencing a foreign college, university, or other academic institution. In today’s
world, study abroad programs are available for virtually any academic field of study.
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Moreover, these experiences are available for all ranges of academic standing (first-year
students through seniors and even graduate students) and vary from an intersession term
(often January or May), to a summer program (often six or eight weeks), a semester, or a
full academic year. Additionally, federal financial aid is applicable to study abroad, and
programs are available in virtually every country around the globe (the only exception
being countries deemed too dangerous or risky in which to study). Students can also
complete internship or cooperative work experience requirements through studying and
working abroad. In other words, because of their great flexibility and the wide variety of
options available, study abroad experiences are meant to appeal to virtually any college
student, regardless of academic discipline, financial ability, ethnicity, age, or gender.

In addition to the importance of studying abroad being emphasized within the
colleges and universities, there is now significant encouragement coming from other
external constituents. Given recent geo-political issues involving terrorism, war and
conflict, diplomatic breakdowns, health concerns, technological advancements, and
global economics, study abroad is now being deliberated in a far more significant
manner. The interconnectedness of global societies and the fragility of the international
framework are demanding that America’s future political, business, educational, and
social leaders (i.e., today’s college students) have a better understanding of this overall
system.

Recent global developments and the changing complexity of the role of the
United States in a post-September 11, 2001, world underscore the importance of study
abroad. More emphasis is required on America’s future leaders and decision makers to
study and live abroad to better understand and appreciate other cultures. Arguably, the
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best and most appropriate time for individuals to learn about the global framework is
while enrolled in their post-secondary studies. This is a time when individuals are most
open to learning and experimenting with new ideas, thoughts, and philosophies.

Collegiate study abroad participation has experienced tremendous growth in
recent years, and the total number of students abroad during part or all of the academic
year reached an historic all-time record level in the 2003-04 academic year. Commenting
on the record number of study abroad participants for 2003-04, Dina Habib Powell, the
U.S. Assistant Secretary of State for Educational and Cultural Affairs, said, “I am pleased
that American students are studying abroad, which signals their keen interest in learning
more about the people and nations beyond our borders” (Institute of International
Education, 2005g, para. 3).

Considering immediate past history, the growth of study abroad is even more
impressive. The September 11, 2001, terrorist attacks and ensuing military conflicts in
Afghanistan and Iraq, the potential global outbreak threats of the SARS and flu viruses,
an ongoing threat of terrorism against the United States, the increasing political
instability in several regions of the world, and a near-worldwide economic
slowdown/recession in 2001 have all led to a tumultuous global environment. Despite all
these developments, study abroad participation still increased from 143,590 students in
1999-2000 to the 191,321 who studied abroad in 2003-2004 (Institute of International
Education, 2005c). This is an increase of over 33% during four very turbulent and
unstable global years.

In addition to the number of students studying abroad, there has also been an
explosion in the number of study abroad program offerings developed by colleges and
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universities. These increases indicate that college students are not only more willing to
engage in study abroad, but they have come to expect this educational service from their
university. Furthermore, university faculty, administration, academic advisors, and study
abroad personnel are supportive and encouraging of this student interest. The students as
well as faculty and staff now view study abroad as a necessary offering within the
collegiate experience.

Need for the Study

Despite the significant interest and continued increases in study abroad
participation, one constant trend has been that the overwhelming majority of all students
studying abroad are female. Sixty-six percent of all American post-secondary students
abroad during the 2003-04 academic year were female, while only 34% of participants
were male. The 2003-04 academic year is not unique; studies conducted every year by
the Institute of International Education in the past two decades have indicated the
consistent occurrence of this gender participation imbalance. In fact, the 34.4% figure for
male participation in 2003-04 is actually the lowest percentage for males in the past
decade (Institute of International Education, 2005c). When it comes to American college
and university students studying abroad, there clearly seems to be a “gender gap”
favoring female participation and the problem shows no signs of improving (it may
actually be getting worse).

This gender gap would not be an issue if it accurately reflected university
enrollments. In other words, if 66% of all U.S. college students were female and 34% of
all college students were male, then the study abroad enrollment figures would accurately
reflect the proportionality of participation based on overall collegiate gender enrollments.
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However, the United States Department of Education reported that during its most recent
years of statistics (2002), 56.6% of the enrollment at all degree-granting institutions of
higher education were female while 43.4% were male. These gender percentages were
similar to the previous two years (National Center for Education Statistics, 2004).
Likewise, the percentage of students who studied abroad during that time frame who
were female has remained at 65-66% each year. Therefore, a significant gender disparity
exists in study abroad participation.

Based on the numbers, of the 191,321 students who studied abroad during
2003-04, 65,814 (or 34.4%) were male and 125,507 (or 65.6%) were female. If male
students studied abroad in the exact same proportion that they were enrolled in colleges
and universities, then there should have been a total of 98,613 males abroad during
2003-04 (assuming that there were the same current level of 125,507 female participants).
This would be a total of 224,120 study abroad students if the genders participated in the
exact same proportions in which they are enrolled in colleges and universities. Herein
lies the crux of the issue — the total number of U.S. students studying abroad would grow
quite significantly (by 32,799 or over 17% according to 2003-04 figures) if males studied
abroad at the same rate of current female participation proportionately relative to their
overall college and university enrollment rate. These additional 32,799 students abroad
would help to begin achieving institutional goals of increased enrollments representing a
more educated graduating class with a better informed international perspective. This
increase would also help to assist achieving goals set forth by such external constituents

as the federal government and corporate employers.



These facts, then, provoke the question of why males seemingly choose to not
participate in study abroad experiences at the same rate as females. Furthermore, it is
important to determine what can be done by study abroad professionals as well as faculty,
academic advisors, and administration to encourage male college students to explore their
options and make studying abroad a reality.

An argument that has long been used to justify this gender disparity for study
abroad is that participants come from a narrow field of study that includes majors and
programs that are primarily “female-dominated.” While this argument may have been
true at one time, it is certainly not the case today. Academic fields of study that
traditionally have had higher male enrollments such as Physical Sciences, Engineering,
Mathematics, Computer Sciences, and Agriculture represented only 7.7% of all study
abroad students in 1985-86 (Institute of International Education, 2003). In 2003-04,
those same five degree areas comprised 12.9% of study abroad participants representing
an increase of nearly 68% (Institute of International Education, 2005a). According to the
Department of Education’s National Center for Education Statistics, the number of
bachelor degrees awarded in 1985-86 in those five degree areas consisted of 75.8%
males, and in 2002-03 (the most recent data year available) those five areas were
comprised of 71.3% males (National Center for Education Statistics, 2004). Therefore,
the historical gender balance in these fields has changed very little in two decades and the
fields are still dominated by male students.

Consequently, fields of study that traditionally have had higher female
enrollments such as Social Sciences, Humanities, Fine/Applied Arts, Education, and
Foreign Languages represented 67.4% of all students who studied abroad in 1985-86
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(Institute of International Education, 2003). In 2003-04, those five degree areas
comprised only 55.1% of study abroad participants representing a decrease of over 18%
(Institute of International Education, 2005a). According to the Department of
Education’s National Center for Education Statistics, the number of bachelor degrees
awarded in 1985-86 in those five degree areas consisted of 62.5% females, and in
2002-03 those five areas were comprised of 66.7% females (National Center for
Education Statistics, 2004). Therefore, the historical gender balance in these fields has
also changed very little in two decades and the fields are still dominated by female
students.

These numbers are significant as they suggest a substantial increase in study
abroad participants from traditional “male-focused” fields of study, and a decrease in
study abroad participants from traditional “female-focused” fields of study. One would
expect these results to yield similar representative increases in the number of males
studying abroad. However, as previously noted, that has simply not been the case as the
proportion of male study abroad participants has consistently remained between 34.4% to
35.4% of overall participants during the last nine academic years with no significant
increases or decreases noted in their participation. Moreover, the balance of students
enrolling in these fields has remained relatively unchanged as Physical Sciences,
Engineering, Mathematics, Computer Sciences, and Agriculture are still male-dominated
and Social Sciences, Humanities, Fine/Applied Arts, Education, and Foreign Languages
are still female-dominated.

A gender gap clearly exists in today’s study abroad environment. However, it is
not enough to simply recognize the existence of this gap and why it exists. Instead, there
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must also be a concerted effort made from a marketing and promotional perspective. The
study abroad profession must not only acknowledge the disparity, it must also seek to
understand what factors are contributing to the successful enrollment of those males who
are studying abroad. If those factors can be better understood and appreciated, it should
serve to further encourage additional males to study abroad.
Purpose of the Study

The purpose of this study was to gather data to explore differences between males
and females regarding their perceptions, experiences, influences, perceived barriers, and
overall thoughts toward studying abroad. This was accomplished by developing a survey
instrument and administering it to select college students who studied abroad during the
fall 2003 semester or quarter. The study focused on obtaining participation from a wide
variety of students who studied in a broad array of geographic locations. Surveying
students upon their return from a semester-long program identified both the motivations
why the student opted to participate in a study abroad program as well as their reflections
on the actual experience.

Significance of the Study

The results of this study are especially significant to study abroad professionals,
academic advisors, faculty members, and administrators at post-secondary institutions
across the United States. The current gender disparity of study abroad participation has
long been an issue of concern within the profession. College and university study abroad
personnel are constantly trying to identify ways of increasing their overall student

participation. They have especially acknowledged the disproportionately fewer number



of males who participate, yet little has formally and systematically been done to create
any significant changes.

This study will help in providing a better understanding of what appeals to college
students, and, consequently, how colleges can better reach out to a larger number of male
students who have not considered studying abroad or are reluctant to do so. The rationale
and influential factors of male study abroad participants can then be identified and
compared with female respondents to identify potential differences. Significant
differences could then be noted and applied in a marketing context to persuade and
encourage students based on their genders and those differences. Upon gathering these
data and formulating some fundamental marketing strategies, it may enhance marketing
efforts for study abroad professionals to market their programs to a broader spectrum of
male students. Additionally, with an increasing number of external organizations
stressing the importance of preparing American post-secondary students to better
understand other cultures in a post-September 11 world, study abroad participation will
continue to be a critical element in the American higher education system.

Research Questions

The differences between males and females in their perceptions of the process
leading up to studying abroad and their feelings about the actual experience of studying
abroad will be assessed with the following research questions:

1. Is there a significant difference between males and females regarding the

motivating factors that influenced them to pursue a study abroad experience?

2. s there a significant difference between males and females regarding the

people who positively influenced them to pursue a study abroad experience?
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Is there a significant difference between males and females in the factors
viewed as potential obstacles to studying abroad?

Is there a significant difference between males and females in the promotional
activities that influenced them to pursue a study abroad experience?

Is there a significant difference between males and females in how they
viewed the perceived benefits of studying abroad?

Is there a significant difference between males and females in their perceived
level of academic rigor in a study abroad program?

Is there a significant difference between males and females in their stated
likelihood of repeating their study abroad experience given the chance to do it
over?

Delimitations

There were several delimitations to this study. These delimitations included the

time frame used for data collection, the length of time the respondents actually studied

abroad, and the use of an electronic survey instrument.

The first delimitation concerned the time frame that was used in gathering data.

The population of respondents included students who studied abroad during the fall 2003

semester (or quarter). Most of these students had returned to the United States from their

experience abroad by late December 2003 or January 2004. The survey itself was not

sent out until June 2004 and responses came in during July and August 2004. Therefore,

students were responding to questions and offering their responses 6-8 months after they

had returned from their experience abroad. Furthermore, some of the questions posed in

the survey focus on the influential factors leading up to the student’s decision to study

11



abroad. These thoughts and motivations go even further back as they center on the
respondent’s mindset prior to their study abroad departure. Both of these issues represent
a significant time lapse, and students may have forgotten details during that time.
Therefore, information critical to the survey questions simply may not have been as fresh
in their minds during the time they were answering those questions.

A second delimitation concerned the length of time the respondents in this
research spent studying abroad. All participants studied abroad only during the fall
academic semester or quarter. Those students who studied abroad for a full academic
year or who only studied during an intersession or a summer session were not included.
Data from participants with a wider array of study time periods could have yielded
additional valuable information.

A final delimitation was the survey instrument itself. The survey was distributed
to all participants electronically via email. Students may have misinterpreted a question
or responded in a way that did not accurately reflect their true feelings. Moreover, the
electronic format may have been intimidating or uneasy for students who were not

comfortable in submitting information in such a manner.
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CHAPTER II
REVIEW OF THE LITERATURE
The purpose of this chapter is to review the current literature related to the study.
A complete review of existing literature in the study abroad field was conducted and
included academic journals, research from study abroad associations, dissertations and
theses, governmental data and reports, collegiate study abroad offices, and a variety of
other higher education resources. The following topics are addressed: rationale for
studying abroad, cultural adjustment while studying abroad, potential obstacles to
studying abroad, external forces encouraging study abroad, growth potential of study
abroad, and gender in study abroad research.
Background
The main inspiration for this study has evolved from the researcher’s academic
experience in the study abroad profession as well as in the discipline of marketing. This
study was designed to investigate the gender gap existing among students who study
abroad as well as to offer possible solutions to this problem from a marketing
perspective. However, no substantial research was found on the so-called “gender gap”
in study abroad participation. Despite the growth of American students studying abroad,
actual research on study abroad participants is quite limited. Much of the existing
research is on language acquisition, academic outcomes of study abroad, and reflections

on personal growth (Dolby, 2004).
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In seeking other research that has been completed on the gender subject, no
comprehensive research was identified. Instead, topics relating to study abroad addressed
such issues as cultural appreciation, diversity awareness, learning outcomes, relationship
to specific fields of study, assessment of learning, self-perception, language proficiency
and development, expectations, barriers to participation, predictors of achievement,
program satisfaction, and student motivation.

Rationale for Studying Abroad

Thinking globally and creating graduates who promote and embrace cultural
diversity are fostered through study abroad experiences. Thus, study abroad is embraced
by university administrators as it helps to fulfill the mission of an institution of higher
learning. Study abroad, as Hopkins (1999) writes, “provide[s] students with a healthy
dose of experiential learning. Immersing oneself in another culture provides new
opportunities for learning-by-doing, virtually twenty-four hours a day” (p. 36). The
concept of experiential learning is another goal of today’s typical academic institution; it
is a worthy and noble aim and is clearly an entrenched component and potential outcome
of student study abroad participation. This natural overlap of positive benefits derived
through experiential learning makes studying abroad that much more appealing.

Americans studying abroad in more significant numbers will enable other cultures
to have a greater understanding and appreciation of the United States. Allen E. Goodman
is the current President and Chief Executive Officer of the Institute of International
Education (IIE), the leading not-for-profit educational and cultural exchange organization
in the United States. Mr. Goodman summarizes the importance of international study in
today’s global climate with “the lasting ties that international students make while
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studying here and American students make while studying abroad are important to our
country in times of conflict as well as in times of peace” (“International Education,”
2001, para. 4).

It is clear by the impetus that American colleges and universities are placing on
study abroad that increased growth in participation will remain a focal point in higher
education. The University of Virginia has a goal of enrolling fully 80% of all of its
students in a study abroad program by the year 2020 (Hindman, 2003). According to
University of Texas Provost and Executive Vice President Sheldon Ekland-Olsen, his
university has set a goal to double its study abroad enrollment within the next five years
(Athavaley, 2003).

Students might study abroad for a variety of reasons including academic
advancement, personal growth, improved socialization, and a heightened perspective of
the world. Specific reasons that have been identified by researchers for students to study
abroad include improving foreign language proficiency, acquiring cultural knowledge, a
desire to travel, a new critical perspective on the United States, and enhanced social
competence in unfamiliar settings (Talburt & Stewart, 1999). Kitsantas (2004) concludes
that study abroad programs enhance both the global understanding and cross-cultural
skills of participants.

Another rationale given to encourage studying abroad is the opportunity for
students to work while abroad and fulfill internship requirements. Many academic
majors require students to gain a practical cooperative work or internship experience
related to their discipline, and the chance to gain this experience in another culture is an
ideal opportunity. A few benefits of an international internship include (a) gaining
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cross-cultural exposure, (b) developing foreign language competency, (¢) enhancing job
placement chances with multinational/international companies or certain governmental
agencies, (d) establishing future job contacts, and (e) developing the skills to adapt to a
variety of challenging environments (Peterson’s Study Abroad, 2005).

Kauffmann et. al (1992) identify a significant outcome of the study abroad
experience that is commonly associated with students who study for a period of time in
another country. The authors write, “The study abroad experience releases the students
from their present peer group and frees them to recompose their criteria for their
friendships. It can free them to ask new questions, try new interests, and form new
conceptions of life” (p. 106). The idea of students being able to develop a new outlook
and reconsider their interpersonal relationships, decisions, and values as a result of
studying abroad is considered a major benefit of such an experience.

In his article on preparing engaged citizens and the importance of experiential
education, Peterson (2002) identifies a number of positive outcomes from studying
abroad due to its transformative power. These outcomes assume that both students and
faculty/staff alike will attribute such things as self-reliance, increased flexibility,
emotional maturity, critical thinking skills, empathy, reduced ethnocentrism, heightened
social concern, and values clarification to the study abroad experience. Vadino (2005)
expands on the student benefits of such experiential learning. Upon leading a diverse
group of students on a summer study abroad program in Costa Rica, she comments, “This
focused experiential education...incorporated subjects such as race, class, and gender.

Moreover, it instigated students to take a critical view of the world they live in” (p. 69).
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Yet another rationale supporting the study abroad concept is the new viewpoint
with which the returning student will view the United States. American students who
have spent time studying and living in another country will have a different outlook
regarding the United States upon their return. Students will likely gain a better
understanding of the United States, its way of life, and overall role in international affairs
as well as how others view the U.S. and its role in the world (IIE Passport, 2005). This
kind of perspective on one’s own country is not achieved if one spends an entire
educational career within the home country.

Lindsey (2005) conducted qualitative research on social work students to examine
the impact of study abroad on their education. In focusing on values development, she
identified six themes reported by the study abroad students: (a) opening the mind to new
ways of thinking; (b) awareness and insight of one’s own values and beliefs;

(c) challenges to societal values and beliefs; (d) appreciation of difference, cultural
sensitivity, and anti-discriminatory practice; () social justice; and (f) professional
identity development. Highlighting the shortage of research on male students, it should
be noted that her study surveyed 29 students, 27 of whom were female and only 2 were
male.

Cultural Adjustment

A major benefit to studying abroad is the opportunity to live, study, and possibly
work within a completely new culture. The idea of living in an environment with a new
set of cultural norms and mores can be very appealing to university students seeking out a
new challenge. As author Craig Storti (1990) writes, when people move abroad, they are
really adjusting to new behaviors rather than to a new culture. Storti explains,

17



Culture, a system of beliefs and values shared by a particular group of people, is

an abstraction which can be appreciated intellectually, but it is behavior, the

principal manifestation and most significant consequence of culture, that we
actually experience. To put it another way: it is culture as encountered in

behavior that we must learn to live with. (p. 14)

Piet-Pelon and Hornby (1992) suggest that there are a number of stages that
individuals go through in adapting to new cultural surroundings. The first is the
Honeymoon stage when everything is new and exciting about the new surroundings.
Next is the Anxiety stage when the individual begins to realize many differences in the
new culture and is unable to change or do anything about them. The third stage is the
Rejection stage when the newcomer tries to project all of their problems and fears on the
nearest scapegoat, the new culture. The fourth stage is that of Regression when the
individual attempts to “hide out” from new surroundings and seek out safe areas where
English is spoken or other familiar surroundings are near. The final stage of culture
shock is Adjustment. In this final stage, the individual has begun to more fully
understand and trust the new surroundings, thus being able to adjust and adapt to the
culture and people.

Hess (1997) writes extensively about the importance of students establishing
intercultural competence and understanding other cultures in order to maximize success
in studying abroad. Hess notes a number of preferred traits that his experiences have
shown to be most important: a curious, inquisitive person; a trusting rather than
suspicious person; someone who is brave and secure; a relaxed individual rather than one
who is impatient; a learner who is friendly and humble; and a person who is
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compassionate or empathetic with a sense of humor. These traits are representative of
those needed for individuals to best understand new cultures and, therefore, succeed at
studying abroad.

Another element of cultural adjustment is the ability and opportunity to more fully
and completely see ourselves. The opportunity to have this new view is a worthy
component of any educational experience, further demonstrating the value of studying
abroad within the realm of higher education. Living and studying in another country
affords students the chance to see themselves in a radically new light. Kohls (1996)
writes, “By lowering our defenses and viewing ourselves through the eyes of people from
other cultures...we can get a strikingly refreshing view of ourselves” (p. 41).

Kohls (1996) expands on the process of examining culture by writing that a new
awareness of one’s own cultural self is a “source of strength because it reinforces my real
worth rather than an ethnocentric view of reality” (p. 42). As he simply states, knowing
ourselves better is to grow. This new cultural understanding and appreciation is a critical
part of the growing, learning, maturing, and educational process.

Dolby (2004) conducted qualitative research on American students who studied
abroad in Australia to better understand how these students negotiated their “American”
identity. She found that students return from studying abroad with a new understanding
of America. They return with a realization that there is a difference between “America”
(representing pop culture, movies, entertainment, capitalism, etc.) and the United States
as a global citizen with its domestic and foreign policies, political issues, etc. These
new-found perspectives will have implications for future discussions between U.S.
citizens regarding democracy, citizenship, and the public good. Further highlighting the
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shortage of research on male students, it should be noted that her study surveyed 26
students, 20 of whom were female and 6 were male.
Potential Obstacles to Studying Abroad

In a survey of 500 four-year college bound high school seniors carried out by the
Art and Science Group through a national American Council of Education survey,
Hayward and Siaya (2001) report the following as the most commonly noted reasons
from those students who did not want to study abroad: 34% stated they had no interest or
did not want to leave the United States, 21% stated they did not know, 11% were worried
about cost, 8% indicated a distraction from career goals, 6% felt they would not be able
to pursue their major, 5% never thought about it, and 5% stated that studying abroad
takes too much time from academic goals. In reviewing the reasons stated as obstacles
for studying abroad, many of the reasons given on the list can be overcome simply
through increased awareness and a better understanding of the process to go abroad.

Martin and Rohrlich (1991) identify 13 areas of concern that students might
encounter prior to studying or traveling abroad. These 13 areas include housing,
coursework, food, climate, language, health, sufficient money, homesickness, interaction
with new people, unfamiliar currency, adjustment to new customs, extracurricular travel
while abroad, and local transportation. Their research concludes that student gender is
critical in dealing with these areas of concern, and that it must be incorporated into future
research and in implementing pre-departure orientation programs. They assert that
“women were more realistic about their ability to deal with the intercultural experience

than were men” (p. 44). These facts suggest the psychological barriers for studying
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abroad differ between males and females, and that males may not be as prepared to deal
with the numerous uncertainties potentially associated with studying abroad.

Lewis and Niesenbaum (2005) write that students choose to stay in the United
States for a variety of reasons including financial constraints, the potential for violent acts
against Americans (especially in a post-September 11 world), and the perception that
studying abroad will not fit within their academic program or major. This last concern is
heightened if a student is in an inflexible or hierarchical program such as science or
health. Their solution to such obstacles is through an emphasis on short-term study
abroad options; if the long-term or yearlong option seems too daunting, a short-term
option may be the best choice and still achieve many of the intended goals of studying
abroad. Their research further reinforces that studying abroad (even for a short-term)
helps students question assumptions, gather/interpret data, and better understand their
role in a global society.

While it is important to have the short-term study abroad option, critics contend
that these experiences simply do not provide the depth and impact that a longer
experience (studying abroad for a semester or greater) yields. The American Council on
Education (2000) notes that the number of students studying abroad for a semester or
longer has dropped from 18% to 10% from 1985-1997.

Yet another potential obstacle to studying abroad (or traveling/living abroad for
an extended period) is the process of returning home upon completion. Storti (1997)
writes that the meaning of “home” is really comprised of three key elements: familiar
places, familiar people, and routines and predictable patterns of interaction. The process
of returning home and trying to re-acclimate to an old system that the student has been
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out of for an extended period may be a frightening proposition. Storti asserts these three
key ingredients of “home” provide individuals with a sense of security, understanding,
trust, safety, and belonging. This fear of leaving a comfort zone and then having to
return and re-adjust may prove to be a barrier for some potential students contemplating a
study abroad option.

Further potential obstacles to studying abroad are more a function of higher
education structures and organization rather than the perceptions or interests of individual
students. Cummings (2001) notes that four distinctive characteristics are particular to the
field of international education and, therefore, makes this field unlike more traditional
fields. First, there is a lack of clarity on the field’s guiding theme (i.e., is this field about
internationalization, transnationalization, or globalization?). Second, only 8% of U.S.
college students are enrolled in foreign languages. Next, an imbalance in global
emphasis exists as there is major interest in areas such as Western Europe and Latin
America, but very little emphasis on the Middle East and Africa. Finally, research on
international education tends to be sporadic, non-cumulative, and is generally carried out
by national organizations acting as advocates. In addition to these four characteristics,
Cummings affirms that responsibility for international education at many institutions is
generally in the hands of a language or humanities faculty member (with no clear
directive from administration). All of these issues create an environment whereby
international education does not receive the appropriate attention or focus necessary to

flourish on many college campuses.
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External Forces Encouraging Study Abroad

In highlighting the importance of study abroad to the future of higher education
and the continuing effects of globalization, McCabe (2001) writes,

It has become obvious to most educators that globalization and

internationalization will take on increased significance in the next millennium, as

technology, communications, and transportation serve as the mechanisms for
potential social, political, and/or economic collisions between people of the
world. Given the convergence of modernization between countries, as educators,
we must consider the ramifications of such a pattern in terms of how to best
prepare our students for the processes of both globalization and

internationalization. (p. 141)

As philosophies such as those proposed by New York Times foreign affairs
columnist Thomas L. Friedman in his book, The Lexus and the Olive Tree, continue to
gain popularity and justification, institutions of higher learning will need to continue
preparing students with a global mindset. Friedman proposes that globalization is not
simply some passing trend, but rather has become the international system that has
supplanted the Cold War system. Globalization represents an interconnected system that
integrates technology, capital, and information across national borders and creates a
single global market (Friedman, 1999).

In his latest book, The World is Flat: A Brief History of the Twenty-First Century,
Friedman (2005) suggests the globalization movement first focused on countries
globalizing, followed by companies globalizing, and now the focus is on individuals who
are able to compete globally. Friedman’s argument is that the world has gotten so small
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that it has now become flat. This shrinking of the world, he argues, is primarily due to
advancements in technology, communications, software, fiber optics, and the Internet.
Thus, for university students who represent tomorrow’s leaders, experiences such as
studying abroad will continue to enhance a better understanding of this new system and
globalization.

The focus on study abroad has reached the highest levels within the American
government. U.S. President Bill Clinton issued an executive memorandum in 2000
directing federal agencies to offer scholarships and other programs promoting study
abroad (“Education Secretary Promotes,” 2000). The memorandum specifically called on
the federal government to help colleges increase the number and diversity of those
students who study abroad (Hardi, 2000).

Richard W. Riley, the U.S. Secretary of Education during the Clinton
Administration, made foreign exchange a top priority during his tenure. According to
Riley,

Many more American college students need to see the world with a new set of

eyes. And the best way for them to see the world as it really is, is to study

overseas....The United States has much to learn, as well as gain, by such an

engagement with the world. (“Education Secretary Promotes,” 2000, para. 3)
Riley also noted that American colleges and universities should adopt the goal set at the
1999 Group of 8 (G-8) summit where member nations pledged to double educational
exchange opportunities over the next decade (Hardi, 2000).

In January 2006, United States Secretary of State Condoleeza Rice and Secretary
of Education Margaret Spellings co-hosted the University Presidents Summit on
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International Education at the State Department. Presidents from over 120 U.S. colleges
and universities attended the Summit intended to “engage leaders of U.S. higher
education in a renewed partnership to strengthen international education, emphasizing its
importance to the national interest” (U.S. Department of State, 2005, para. 1). Further, at
the Summit, President George W. Bush announced a $114 million National Security
Language Initiative intended to strengthen foreign language education, enhance study
abroad scholarships, expand the Fulbright program, establish teacher exchange programs,
and create summer immersion programs (Field, 2006).

Encouragement from the U.S. Federal Government in support of education abroad
is nothing new, however. The National Task Force report on undergraduate study
recommended that 10% of North American college students should have a significant
educational experience abroad prior to graduation. The United States Congress passed
the National Security Education Act of 1991, seeking to facilitate study abroad and
increase the support for such related areas as foreign language instruction (Twombly,
1995). This Act tripled federal spending on undergraduate study abroad and provided
more money for graduate research supporting international, area studies, and foreign
language programs (Pickert, 1992).

Further evidence of governmental support necessary for study abroad is stated by
two former governors, John Engler of Michigan and James Hunt of North Carolina.
Engler and Hunt (2004) argue that globalization is a fact not an ideology, and in a world
with emerging threats such as terrorism, poverty, HIV/AIDS, and environmental issues,
increased knowledge of various regions, cultures, and languages will be critical. Further,
as the global marketplace continues to develop and countries become increasingly
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dependent upon one another for business, the study of other countries and cultures will
help America’s young adults as they compete in the future global marketplace. As they
aptly state, while writing about study abroad, “In an interconnected world, understanding
other nations and regions is a cornerstone of democratic citizenship. This aspect of
education deserves our swift and lasting attention” (p. 199).

The late United States Senator Paul Simon and former Secretary of Education,
Richard Riley, served as honorary co-chairs of the Strategic Task Force on Education
Abroad commissioned by NAFSA. The NAFSA association’s acronym derived from its
original name in 1948 of National Association of Foreign Student Advisers. The
abbreviation has since been dropped and the organization is simply known as NAFSA:
Association of International Educators. NAFSA is a leading association in the field of
international education with nearly 9,000 members at 3,500 institutions in 94 countries.
NAFSA focuses on creating and disseminating knowledge regarding international
education and works to influence public policy in this area (NAFSA: Association of
International Educators, 2005a).

In its recent report, titled Securing America’s Future: Global Education for a
Global Age, the NAFSA Strategic Task Force on Education Abroad urges the United
States Congress to make study abroad more of a reality for America’s college students.
The report also focuses on the role and importance of studying abroad in today’s
political, economic, and socio-cultural international framework. The report states,

The challenges of the new millennium are unquestionably global in nature. This

reality imposes a new and urgent demand on Americans, one this country has

been all too quick to ignore: international knowledge and skills are imperative for
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the future security and competitiveness of the United States. The rhetoric of a
decade attests to the widespread recognition of this fundamental truth, yet
concrete steps to fulfill this need have been few. Strong leadership and a coherent
policy are still lacking, and the cost of inaction grows ever greater.

To address this serious deficit in global competence, the report of
NAFSA'’s Strategic Task Force on Education Abroad proposes a national effort to
promote study abroad. We strongly believe that the events of September 11,
2001, constituted a wake-up call —a warning that America’s ignorance of the
world is now a national liability. Americans in vastly greater numbers must
devote a substantive portion of their education to gaining an understanding of
other countries, regions, languages, and cultures, through direct personal
experience. (NAFSA: Association of International Educators, 2003, p. iv)

Individual colleges and universities are establishing specific programs to

encourage their students to study abroad. The University of Denver initiated a new

program in 2003 known as the Cherrington Global Scholars. Any eligible students

(junior or senior status with a 3.0 GPA) can study abroad for a quarter. The Cherrington

Global Scholars program will subsidize any additional study abroad program costs that

are above the rate the student would pay on campus (including transportation). This

program, therefore, serves to effectively equalize the financial burden existing between

studying abroad and staying at the home campus (University of Denver, 2005).

Other universities are likewise encouraging their students to study abroad.

Harvard University completed a comprehensive curricular review in 2004. One area the

university noted that it must improve is in encouraging its students to gain an
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international experience. The recommendation encouraged “all Harvard College students
pursue a significant international experience during their time in the College, and that
completion of such an experience be noted on the transcript” (Harvard University, 2004,
p. 40). It further recommended the allocation of financial support to make these
experiences a reality This recommendation within the curricular review at Harvard is
significant. Bartlett (2004) notes this is the first review of the curriculum at Harvard
since 1978, and other universities tend to look at what elite colleges such as Harvard are
implementing. Given the fact Harvard is now placing such emphasis on study abroad
may lead more colleges and universities to continue stressing such experiential learning.
It is not uncommon for American colleges and universities to list statements
similar to “creating an atmosphere encouraging an open dialogue,” “learning in diverse
settings,” “better understanding of new cultures,” and “learning experientially” as explicit
objectives and goals for its students. As stated on its homepage, part of the Mission
Statement for the University of North Dakota is as follows:
The University encourages students to make informed choices, to communicate
effectively, to be intellectually curious and creative, to commit themselves to
lifelong learning and the service of others, and to share responsibility both for
their own communities and for the world. The University promotes cultural
diversity among its students, staff and faculty. (University of North Dakota,
2004, para. 2)
The University of Minnesota stresses similar ideals that fit appropriately with the

study abroad concept by including the following in its Mission Statement:
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In all of its activities, the University strives to sustain an open exchange of ideas

in an environment that embodies the values of academic freedom, responsibility,

integrity, and cooperation; [that] provides an atmosphere of mutual respect, free
from racism, sexism, and other forms of prejudice and intolerance; [that] assists
individuals, institutions, and communities in responding to a continuously
changing world; [that] is conscious of and responsive to the needs of the many
communities it is committed to serving; [that] creates and supports partnerships
within the University, with other educational systems and institutions, and with
communities to achieve common goals; and [that] inspires, sets high expectations
for, and empowers the individuals within its community. (University of

Minnesota, 1994, para. 3)

Mission statements akin to these two are fairly typical at most institutions of
higher learning. Whether a university is public or private, large or small, rural or urban,
reference to an appreciation and tolerance for diversity and a better understanding of the
global framework can nearly always be found in a university’s mission or purpose
statement. Given today’s delicate global framework, it is only right that such emphasis
and consideration be included in the most fundamental of academic settings.

Another external force encouraging American students to study abroad is
employers willing to potentially hire them for their unique skill sets. Hoffa (1998) writes
that internationalized careers are available in such varying career paths as banking, law,
communications, engineering, science, government, higher education, and volunteerism.
Employers are generally supportive and interested in hiring new employees who have a
broad, global perspective of the world around them. Hoffa notes that returning students
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who have studied abroad make for good applicants for the working world due to their
enhanced personal qualities of personal maturity, risk-taking nature, imagination,
adaptability, grit, self-confidence, and awareness of the greater systems around the world
beyond simply those in the United States. These qualities are all vital personal qualities
for any new employee wanting to productively contribute to an organization.
Study Abroad Growth Potential

Given the dramatic increases in study abroad participation and significant overall
growth in interest by both students and university personnel, the 143,590 study abroad
participants in 1999-2000 represented less than 1% of the total post-secondary student
population in the United States (Green, 2002). Given that less than 1% of the 14 million
students enrolled in U.S. colleges, universities, technical schools, and military academies
study abroad (Jenkins & Skelly, 2004), the potential for growth within the 99% of the
remaining student population seems likely. According to the attitudes of college-age
students, there appears to be much room for more growth. A poll of 500 college bound
high school seniors by Hayward and Siaya in 2001 indicated that 48% wanted to study
abroad and 85% stated that they planned to participate in international courses or
programs (Green, 2002).

As Jenkins and Skelly (2004) note, the reality is that studying abroad in today’s
world remains a marginal activity within U.S. institutions of higher education as only a
handful of the total student population participates. Herrin (2004) squarely puts the
responsibility for this growth on direct action required by professional associations and
accrediting bodies. Additionally, buy-in and support will be needed by campus decision
makers such as deans, provosts, department chairs, and presidents.
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As more financial assistance and support from a wider variety of sources is made
available, the number of students studying abroad has the potential to increase.
Scholarships such as the Cherrington program at the University of Denver or Georgia
Tech’s new program of non-resident students paying in-state tuition for study abroad and
all participating students being exempted from fees (Bowman & Jennings, 2005) are
enticing opportunities for students. The NAFSA Strategic Task Force, referenced earlier,
urged Congress to provide $3.5 billion annually for a half million study abroad
fellowships (NAFSA: Association of International Educators, 2003). Bowman and
Jennings note that corporations are far more likely to support “funding college students
gaining global competence than in funding research on the correlates of democracy in
Central America” (p. 78). This exemplifies the willingness of private companies to fund
experiential educational endeavors that focus on a broadening of university students’
international awareness and exposure.

Students undoubtedly have the interest and desire to participate in international
activities such as study abroad, yet when the time arrives to act, very few of them
(especially males) actually follow through. This disparity combined with the increasing
importance placed on study abroad by external university constituents (the federal
government, employers, taxpayers, etc.) creates a unique opportunity for exploring ways
to increase overall study abroad participation. An understanding of perceived student
barriers, their motivations, perceived benefits, and rationale for studying abroad will help
to bridge this disparity. Moreover, a better understanding of both the commonalities and
differences in how the two genders view studying abroad will help in further closing the
gender gap currently existing in study abroad enrollments.
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Gender in Study Abroad Research

Based on the gender gap among American college students studying abroad, it is
clear that gender is a key element and needs continued, focused attention in study abroad
research. Couper (2001) identified the importance of gender in researching the impact
that studying abroad has on personal growth, career consolidation, and adaptation of new
cultures. She states, “Study abroad research must take into account culture-oriented
restrictions, behavior, and environments that are clearly different for males and females”
(p. 169).

Hoffa and Pearson (1997) reflect on the gender gap by offering some explanations
and assuming the imbalance will eventually disappear over time. They offer three
primary explanations for the historical study abroad gender imbalance: (a) Study abroad
participants have primarily come from female-dominated majors such as languages and
the liberal arts; (b) cultural values in the United States encourage men to pursue more
“serious” curricular matters while in college; and (c) women are expected to excel in
social relations and those can be enhanced by studying abroad. The authors note,

Given the prevalence of such sexism, and the notion that a study abroad

experience is somehow frivolous, we can see why more women than men have

traditionally studied abroad. But because these assumptions are changing, this

gender imbalance may soon even out. (p. 153)

Hoffa and Pearson’s prediction for the disappearance of the gender imbalance was made
nearly a decade ago, and the proportion of males to females studying abroad has
remained completely unchanged. The problem of the gender gap is simply not going
away.
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Other comprehensive research focused on gender and study abroad has been
limited, but some research has been conducted to compare differences in males and
females while abroad. Hashim and Zhiliang (2003) researched the perception of stressors
in students studying abroad in China. The participants were freshmen and both males
and females reported similar stress levels due to daily strains as they studied in China.
The top several stressors for both males and females were conflicts with host-parents,
conflicts with roommates, difficulties with the Chinese language, and messy living
conditions. Hashim and Zhiliang note, “Considering the overall results, the research
indicated only marginal differences between males and females in the type of events
perceived as stressful” (p. 224).

Thomlison (1991) is one of the few researchers who has done a comprehensive
study examining the cross-cultural experiences between genders. He noted that “more
research on gender is needed to isolate differences in how a study-abroad experience

affects attitudes, beliefs, interests, awareness levels, [and] values” (p. 42).
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CHAPTER IlI

RESEARCH METHODOLOGY

The purpose of this study was to develop and test an instrument (Appendix A)

that measured the reactions of university students who participated in a study abroad

experience during the fall 2003 semester or quarter. The following research questions

guided this study:

1.

Is there a significant difference between males and females regarding the
motivating factors that influenced them to pursue a study abroad experience?
Is there a significant difference between males and females regarding the
people who positively influenced them to pursue a study abroad experience?
Is there a significant difference between males and females in the factors
viewed as potential obstacles to studying abroad?

Is there a significant difference between males and females in the promotional
activities that influenced them to pursue a study abroad experience?

Is there a significant difference between males and females in how they
viewed the perceived benefits of studying abroad?

Is there a significant difference between males and females in their perceived

level of academic rigor in a study abroad program?
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7. s there a significant difference between males and females in their stated
likelihood of repeating their study abroad experience given the chance to do it
over?

This chapter contains a description of the instrument, a description of the sample,
and the methods used to collect and analyze the data. The study was approved by the
University of North Dakota’s Institutional Review Board (project number
IRB-200404-292).

College students from a variety of universities throughout the United States who
studied abroad during fall 2003 were surveyed. Student respondents represented a
variety of universities (public and private, large and small, rural and urban) as well as a
range of majors and academic standings (first-year students through seniors). The focus
was to obtain a representative sample of American college students. Additionally,
attempts were made to ensure there was a fair and proportionate cross-section of both
males and females.

Instrument

The instrument for this study focused on identifying motivating factors leading
students to study abroad as well as those factors students deemed as potential barriers for
those who do not study abroad. Additionally, the instrument encouraged respondents to
reflect on their study abroad experience and the benefits they attributed to participation in
such activity. The instrument also assessed the student’s perception of academic rigor in
studying abroad as well as overall satisfaction with the experience.

The instrument consisted of an electronically delivered survey questionnaire with
a total of 21 questions. Eight questions centered on demographic data, another eight
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questions focused on respondents’ reflection on their study abroad experience, and five
questions related to motivational factors responsible for leading the participants to study
abroad. Most of the questions relating to the study abroad experience required
consideration of multiple choices and were based on a five-point likert scale ranging from
“Strongly Agree,” “Agree,” “Neutral,” “Disagree,” and “Strongly Disagree.” The actual
web-based survey instrument is included in Appendix A.

This quantitative research was conducted through the use of a web-based survey
distributed via email. Participants submitted their responses electronically and the results
were automatically tabulated in a database. This system allowed for a tracking of the
responses and enabled the greatest response rate possible. In gathering and analyzing
these data, a better understanding of why college students decided to study abroad and a
deeper understanding of their motivations were gained along with themes of how students
perceived the benefits of studying abroad. This information can be used by study abroad
professionals to more effectively market and promote studying abroad to a wider base of
potential participants. A better understanding of student motivations will help in
developing marketing materials along with establishing a marketing plan appealing to all
students, regardless of gender.

From 2001 through 2004, the researcher was involved with the University of
Minnesota’s Curriculum Integration grant project partially funded by the Archibald Bush
Foundation. The project, “Internationalizing the University of Minnesota: Integrating
Study Abroad,” involved all campuses of the University of Minnesota system (Twin
Cities, Duluth, Morris, and Crookston). The researcher served as the coordinator and
lead person at the Crookston campus since the project’s inception. The collaboration of
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this project enabled the researcher to establish numerous relationships with study abroad
personnel at other universities from throughout the United States proving beneficial in
facilitating the collection of data from survey respondents.
Validity and Reliability

Validity in a research project describes a survey instrument’s ability to measure
what the researcher is intending to measure. Instrument reliability refers to the ability of
the survey to yield consistent responses over time, and can be proven through a test-retest
method (Watson, 2004). A common approach to establishing validity is to compare
results of one study with those of a similar study that has been conducted on the same
topic. This study, however, represented new research that has not been previously
conducted. A pilot study was conducted to establish both validity and reliability of the
instrument.

Pilot Study

A pilot study was conducted using the survey instrument to ensure data collection
and data analysis procedures were appropriate. The pilot survey was distributed in March
2004 to eight students who had studied abroad during the fall 2003 semester (the
population group of interest). Additionally, the survey was distributed to study abroad
advisors at 20 different universities (Appendix B) to gather their feedback of the
appropriateness of survey questions and topic selections. This was of particular value as
these professionals work with study abroad participants on a day-to-day basis and offered
specific feedback to ensure correct survey questions were included. The survey was

further distributed to 10 individuals who had no interest or knowledge of studying abroad
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to ensure the online survey mechanism functioned properly and the language was easily
understood.

Finally, the survey was distributed to 10 respondents in June 2004 who had
studied abroad through the University of Minnesota, Crookston during the past year.
This was the final trial run of the survey, as it was sent out approximately two weeks
before the survey was distributed to the actual sample population. This time frame
allowed respondents an adequate amount of time to read and respond to the survey and
provide feedback. This final trial ensured the questions were appropriate,
understandable, and that the electronic Internet-based response mechanism worked
appropriately. All respondents were asked to report any difficulties in understanding or
answering the questions or technical difficulties with the online survey instrument.

Comments from these individuals in the pilot study resulted in several changes
made to the survey to ensure appropriateness and functionality for the larger survey
population. For example, the original survey included the demographic questions at the
very beginning of the survey. Feedback from individuals indicated they would be more
comfortable answering questions about their GPA, gender, ethnicity, and age at the end
of the survey rather than at the beginning. Another change was with the wording used in
a couple of sections. For example, on the listing of potential barriers to studying abroad,
one possible obstacle initially used was the fear of leaving a “comfort zone.” Feedback
indicated that this term was too vague and not specific enough. The survey possibility
was ultimately changed to a fear of leaving family and friends. This wording is more
specific and better represents the original intent of the question. Other useful suggestions
centered on the order of the survey questions. In the original pilot study survey, the
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questions were in a very random order. However, feedback indicated that questions
should be in more of a chronological order based on the processes students actually
engaged in to study abroad. The questions were ultimately reorganized to rationally
follow the steps a student would take in pursuing a study abroad experience. It is for this
reason the early questions focus on those individuals and reasons why the respondent
considered studying abroad, and the final items include such questions as whether or not
the respondent would repeat their experience given the chance to do it over.

Data Collection

In 2003, the University of North Dakota Institutional Review Board issued an
exempt status to this survey. Confidentiality was assured to all institutions and
individuals who participated. Additionally, participants were reminded that their
participation was voluntary and they could withdraw from the study at any time. A cover
letter consent form accompanied the survey instrument explaining this information and
was distributed electronically to the participants (Appendix C).

An email (Appendix D) was sent to the SECUSSA-L listserv group of NAFSA:
Association of International Educators. The 9,000 international educators comprising the
NAFSA association are organized into several sections based on member interest.
SECUSSA is an acronym for the Section on United States Students Abroad, and is
comprised of professionals who focus on U.S. students abroad as well as those who
coordinate study abroad programs. The SECUSSA listserv is an open discussion group
focusing on issues important to individuals who work with education abroad (Soneson &
SECUSSA Team of NAFSA, 2005). The email message was sent in March 2004 to the
SECUSSA listserv by Mr. Chip Peterson. Mr. Peterson is an experienced study abroad
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professional from the University of Minnesota, Twin Cities who is a long-time active
member of SECUSSA and its listserv network. The message explained this gender gap
research project and requested interested colleges and universities that had students
studying abroad during the fall 2003 to contact the researcher. The group that responded
then became the foundation of those universities that would participate and assist in
soliciting student responses for the survey.

There were a total of 24 different universities that responded with interest to the
listserv query. To satisfy the University of North Dakota’s IRB policy, each of these 24
institutional representatives had to electronically complete a short response form (at the
very end of the email listserv message in Appendix D) indicating their name, university,
and willingness to assist in the data collection. These individuals all had the opportunity
to review the survey instrument to provide their input prior to its dissemination. All
institutional representatives agreed to distribute the electronic version of the survey via
email to those students from their universities who fit the criteria (students who studied
abroad during the fall 2003 semester or quarter). Institutional representatives at the 24
universities electronically distributed the email cover letter explaining the research
project along with the URL link to the survey. The action of the student clicking on the
link and completing the survey was tantamount to their acknowledgment of the cover
letter consent form and agreement with participating in the research study. This method
was approved by the UND Institutional Review Board and deemed equivalent to
electronic consent.

The survey was sent to study abroad coordinators at 7 of the 24 universities in
June 2004 via email (Appendix E). These seven universities had smaller overall numbers
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of study abroad participants and effectively served as the first phase of the data
collection, while ensuring all technical issues worked with the survey. Dr. David
DeMuth, professor of Physics and Mathematics at the University of Minnesota,
Crookston, developed the online survey software and monitored the initial wave of
survey responses returned from the seven institutions. The electronic survey method
proved effective, and a larger, second phase of the survey was sent in July 2004 to the
remaining study abroad personnel from the other 17 institutions that had expressed
interest in participating.

A follow-up note was sent approximately two weeks after the initial email to all
24 universities encouraging them to follow up with their students and work toward a
greater participant response rate. Ultimately, student responses from only 14 of the
original 24 universities that showed interest in the study actually responded. These 14
universities were primarily located in the Northeast and Midwest portions of the United
States. The remaining 10 institutions of the original 24 simply elected not to follow
through or respond with participation.

Treatment of the Data

Descriptive and inferential statistical procedures were used to analyze the data to
determine (a) if there was a relationship between the genders regarding the motivational
factors (both internal and external) leading students to pursue studying abroad, (b) if there
was a relationship between the genders regarding the factors perceived as barriers
discouraging a college student from potentially studying abroad, (c) if there was a
relationship between the genders regarding the benefits they perceived as an ensuing
result of studying abroad, (d) if there was a relationship between the genders regarding
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their views on the academic rigors of studying abroad, and (e) if there was a relationship
between the genders regarding their likelihood of studying abroad again given the chance
to do so. SAS (originally known as Statistical Analysis System) 9.1 was used for
generating frequencies, descriptive statistics, and analyses of procedures.

To test research question number one, “Is there a significant difference between
males and females regarding the motivating factors that influenced them to pursue a
study abroad experience?,” the null hypothesis was as follows: There is no difference
between males and females in the motivating factors influencing them to pursue a study
abroad experience. The alternate hypothesis was as follows: There is a significant
difference between males and females in the motivating factors influencing them to
pursue a study abroad experience. An independent samples t-test was performed to
compare the motivating factors for each gender.

To test research question number two, “Is there a significant difference between
males and females regarding the people who positively influenced them to pursue a study
abroad experience?,” the null hypothesis was as follows: There is no difference between
males and females regarding the people who positively influenced them to pursue a study
abroad experience. The alternate hypothesis was as follows: There is a significant
difference between males and females regarding the people who positively influenced
them to pursue a study abroad experience. An independent samples t-test was performed
to compare the influential people for each gender.

To test research question number three, “Is there a significant difference between
males and females in the factors viewed as potential obstacles to studying abroad?,” the
null hypothesis was as follows: There is no difference between males and females in the
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factors viewed as potential obstacles to studying abroad. The alternate hypothesis was as
follows: There is a significant difference between males and females in the factors
viewed as potential obstacles to studying abroad. An independent samples t-test was
performed to compare the potential obstacles to studying abroad for each gender.

To test research question number four, “Is there a significant difference between
males and females in the promotional activities that influenced them to pursue a study
abroad experience?,” the null hypothesis was as follows: There is no difference between
males and females in the promotional activities influencing them to pursue a study abroad
experience. The alternate hypothesis was as follows: There is a significant difference
between males and females in the promotional activities influencing them to pursue a
study abroad experience. An independent samples t-test was performed to compare the
influential promotional activities for each gender.

To test research question number five, “Is there a significant difference between
males and females in how they viewed the perceived benefits of studying abroad?,” the
null hypothesis was as follows: There is no difference between males and females
regarding perceived benefits of studying abroad. The alternate hypothesis was as
follows: There is a significant difference between males and females regarding perceived
benefits of studying abroad. An independent samples t-test was performed to compare
the perceived benefits of studying abroad for each gender.

To test research question number six, “Is there a significant difference between
males and females in their perceived level of academic rigor in a study abroad
program?,” the null hypothesis was as follows: There is no difference between males and
females in their perceived level of academic rigor in a study abroad program. The
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alternate hypothesis was as follows: There is a significant difference between males and
females in their perceived level of academic rigor in a study abroad program. An
independent samples t-test was performed to compare the perception of academic rigor
for each gender.

To test research question number seven, “Is there a significant difference between
males and females in their stated likelihood of repeating their study abroad experience
given the chance to do it over?,” the null hypothesis was as follows: There is no
difference between males and females in their stated likelihood of repeating their study
abroad experience given the chance to do it over. The alternate hypothesis was as
follows: There is a significant difference between males and females in their stated
likelihood of repeating their study abroad experience given the chance to do it over. An
independent samples t-test was performed to compare the likelihood of repeating the
study abroad experience for each gender.

In the next chapter, demographic data collected through this research can be
found. Tests of statistical significance for each of the seven research questions are also

presented along with further data analysis.
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CHAPTER IV

PRESENTATION OF THE DATA

The purpose of this study was to develop and test an instrument (Appendix A)

that measured the reactions of university students who participated in a study abroad

experience during the fall 2003 semester or quarter. The following research questions

guided this study:

1.

Is there a significant difference between males and females regarding the
motivating factors that influenced them to pursue a study abroad experience?
Is there a significant difference between males and females regarding the
people who positively influenced them to pursue a study abroad experience?
Is there a significant difference between males and females in the factors
viewed as potential obstacles to studying abroad?

Is there a significant difference between males and females in the promotional
activities that influenced them to pursue a study abroad experience?

Is there a significant difference between males and females in how they
viewed the perceived benefits of studying abroad?

Is there a significant difference between males and females in their perceived

level of academic rigor in a study abroad program?
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7. s there a significant difference between males and females in their stated
likelihood of repeating their study abroad experience given the chance to do it
over?

This chapter includes a description of the demographic characteristics of the

subjects along with subsequent analysis to answer the research questions.
Demographic Characteristics of the Subjects
A total of 179 students representing 14 different colleges and universities
throughout the United States participated in the study. Table 1 illustrates the gender,
ethnicity, academic major, and study abroad location of the respondents.

According to national data compiled by the Institute of International Education,

66% of all American students who studied abroad in 2003-04 were female (Institute of
International Education, 2005a). Additionally, based on national data, of all American
students abroad in 2003-04, 84% were Caucasians (Institute of International Education,
2005c). Of all American students who studied abroad in 2003-04, 23% were Social
Science majors and 18% were Business/Management majors (Institute of International
Education, 2005a). According to national figures, of all American students who studied
abroad in 2003-04, 61% studied in Europe, 8% studied in Australia/New Zealand, and
7% studied in Asia (Institute of International Education, 2005b). Therefore, based on
gender, ethnicity, major field of study, and geographic location of study, Table 1
illustrates that respondents in this survey were fairly similar to the national composite

data of all American students who studied abroad in 2003-04.
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Table 1. Demographic Data on Gender, Ethnicity, Academic Major, and Location of
Study Abroad.

Characteristics n %
Gender
Female 128 73.1
Male 47 26.9
Ethnicity
Caucasian 151 89.9
African-American 5 3.0
Asian-American 5 3.0
Multi-Racial 4 2.4
Hispanic-American 3 1.8

Academic Major

Social Sciences 54 30.7
Business/Management 40 22.7
Foreign Languages 18 10.2
Humanities 17 9.7
Education 5 2.8
Fine/Applied Arts 5 2.8
Physical Science 4 2.3
Math/Computer Science 3 1.7
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Table 1 cont.

Characteristics n %
Health Sciences 2 1.1
Other 25 14.2

Location of Study Abroad

Europe 123 69.5
Australia/New Zealand 19 10.7
Latin America 14 7.9
Asia 10 5.7
Africa 3 1.7
Multiple Regions 3 1.7
North America 2 1.1
Middle East 1 .6
Other 2 1.1

Table 2 illustrates the age and grade point average of the survey respondents. The
overwhelming majority of respondents were traditional-age college students, and this
closely aligns with national figures. Traditional-age students are those from 18-23 years
of age (Justice & Dornan, 2001). Non-traditional students typically have responsibilities
with jobs, families, children, and other activities that make studying abroad difficult.
Only 1.7% of respondents were 24 or older. Approximately 90% of the survey

respondents indicated a cumulative grade point average of 3.0 or higher. This correlates
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with the theory that those students studying abroad tend to be better students and more
academically prepared. They tend to have greater initiative and can deal with the realities
of being overseas for a semester while still maintaining a solid academic standing.

Table 2. Demographic Data on Age and Grade Point Average.

Characteristic n %
Age
Under 18 1 .6
18-19 18 10.3
20-21 128 73.1
22-23 25 143
24 or older 3 1.7

Grade Point Average

3.51-4.0 82 46.3
3.0-3.5 79 44.6
2.51-2.99 12 6.8
2.0-2.5 2 11
Below 2.0 2 11

The respondents primarily represented a handful of geographic regions of the
United States. The regions used in the survey are based on state groupings, and
correspond with the regions used for organizational and data purposes by NAFSA:

Association of International Educators. Table 3 illustrates the responses from
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respondents to the question, “What region did you grow up in prior to college?” There is
relatively little representation from the Southeastern, Southwestern, or Western parts of
the United States in this study as 83% of the respondents grew up in 1 of only 15 of the
American states. These states are predominantly in the Northeast or Midwest.

Table 3. Demographic Data on Home Region.

Geographic Region n %
ND, SD, MN, 1A, MO 62 35.2
NY, NJ 32 18.2
WI, IL, Ml 26 14.8
PA, WV, VA, DE, MD, DC 26 14.8
CA, NV, HI 7 4.0
AK, WA, OR, ID 6 3.4
VT, NH, ME, RI, MA, CT 6 3.4
TN, MS, AL, GA, FL, SC, NC, PR, VI 6 3.4
IN, OH, KY 3 1.7
MT, WY, UT, AZ, CO, NM, NE, KS 2 11

Concluding demographic data are presented in Table 4. These data identify the
type of institution respondents attended and whether respondents had ever studied abroad

prior to fall 2003 (the focus of this research).
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Table 4. Demographic Data on Type of Institution and Prior Study Abroad Experience.

Characteristic n %

Type of Institution
Private 103 .
Public 73 LS
Prior Study Abroad Experience
No 133 75.6

Yes 43 24.4

Research Question Number One

Research question number one asked if there was a difference between males and
females regarding those motivational factors that influenced them to study abroad. This
was tested using the SAS procedures for independent samples t-test. This research
question was answered with Survey Question 6, which included six motivational factors
that each respondent considered based on a five-point likert scale (strongly agree to
strongly disagree).

The t-test probabilities of these motivational factors are all above the probability
threshold, significant at p=.05. Differences were tested and resulted in chi-square
probabilities that are also representative of a probability that their similarities in response
were correlated and not due to chance. Therefore, the null hypothesis for all motivational
factors is accepted that there are no significant differences between males and females

regarding those motivational factors that influenced them to study abroad.
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Table 5. t-Values for the Six Motivational Factors Influencing Respondents to Study
Abroad.

Motivational Factor Df t-Value Probability
Academic Fit of Study Abroad Program 173 27 7874
Geographic Location of Study Abroad 173 -.97 3327
Affordability of Study Abroad Program 173 -.09 9277
Career Advancement 65.3 1.65 1037
Exploration of Other Cultures 68.5 1.12 .2656
Boredom w/ Current Situation 173 .02 .9863

Research Question Number Two

Research question number two asked if there was a difference between males and
females regarding those people who positively influenced them to study abroad. This
was tested using the SAS procedures for independent samples t-test. This research
question was answered with Survey Question 7, which included seven possible influential
individuals who each respondent considered based on a five-point likert scale (strongly
agree to strongly disagree).

The t-test probabilities of these motivational people influencing respondents to
study abroad are all above the probability threshold, significant at p=.05, except for the
Parents and Other Relatives categories. Therefore, except for the parental and other
relative factors, the null hypothesis for all influential people is accepted that there are no
differences between males and females regarding those individuals who were influential

in the decision to study abroad. The t-tests of Parents (2.12, p=.0359) and Other
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Relatives (2.36, p=.0196) indicate the null hypothesis must be rejected for those
individuals’ influence. Therefore, there is a difference between males and females
regarding their thoughts on the perceived influence of Parents and Other Relatives on
their decision to study abroad.

Table 6. t-Values for the Seven Motivational People Influencing Respondents to Study
Abroad.

Persons of Influence Df t-Value Probability
Faculty Member In Area of Study 173 -44 .6591
Faculty Out of Area of Study 173 1.02 .3069
Study Abroad Advisor 173 -44 .6616
Parents 173 2.12 .0359
Siblings 173 131 1927
Friends 173 23 .8196
Other Relatives (cousins, etc.) 173 2.36 .0196

Research Question Number Three
Research question number three asked if there was a difference between males
and females in factors viewed as potential obstacles to studying abroad. This was tested
using the SAS procedures for independent samples t-test. This research question was
answered with Survey Question 11, which included six possible factors viewed as
obstacles to studying abroad that each respondent considered based on a five-point likert

scale (strongly agree to strongly disagree).
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Table 7. t-Values for the Six Perceived Potential Barriers/Obstacles to Studying Abroad.

Potential Barrier/Obstacle Df t-Value Probability
Involvement with Activities 173 1.13 .2605
Involvement in Fraternity/Sorority 173 .07 9438
Conflict with Job/Internship Opportunity 173 2.23 .0273
Affordability/Cost of Studying Abroad 173 3.01 .0030
Delay in Graduation 173 1.03 3024
Fear of Leaving Family/Friends 173 1.67 .0975

The t-test probabilities of these potential barriers/obstacles to studying abroad are
all above the probability threshold, significant at p=.05, except for the Conflict with
Job/Internship barrier and the Affordability/Cost barrier. Therefore, except for
Job/Internship Conflict barrier and the Cost/Affordability barrier, the null hypothesis for
all potential barriers is accepted that there are no differences between males and females
regarding those potential barriers to studying abroad. The t-tests of Job/Internship
Conflict (2.23, p=.0273) and Cost/Affordability (3.01, p=.003) indicate the null
hypothesis must be rejected for those perceived potential barriers. Therefore, there is a
difference between males and females regarding their thoughts on the perceived barriers
to studying abroad regarding Job/Internship Conflicts and Affordability/Cost.

Research Question Number Four
Research question number four asked if there was a difference in promotional

activities influencing males and females to pursue a study abroad experience. This was
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tested using the SAS procedures for independent samples t-test. This research question
was answered with Survey Question 8, which included five possible promotional
activities that each respondent considered based on a five-point likert scale (strongly
agree to strongly disagree).

Table 8. t-Values for the Five Promotional Activities Influencing Respondents to Study
Abroad.

Promotional Activity Df t-Value Probability
Study Abroad Office 173 57 .5688
University Internet Resources 173 .79 4294
Study Abroad Program Website 173 .68 4962
Study Abroad Fair on Campus 173 -.52 .6039
Non-Campus Web Resources 173 -1.28 .2020

The t-test probabilities of these motivational factors are all above the probability
threshold, significant at p=.05. Differences were tested and resulted in chi-square
probabilities that are also representative of a probability that their similarities in response
were correlated and not due to chance. Therefore, the null hypothesis for all promotional
activities is accepted that there are no differences between males and females regarding
those promotional activities that influenced them to study abroad.

Research Question Number Five

Research gestion number five asked if there was a difference between males and

females in how they view the perceived benefits of studying abroad. This was tested

using the SAS procedures for independent samples t-test. This research question was
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answered with Survey Question 10, which included nine possible benefits that each
respondent considered based on a five-point likert scale (strongly agree to strongly
disagree).

Table 9. t-Values for the Nine Potential Benefits of Studying Abroad.

Benefits to Studying Abroad Df t-Value Probability
Enhanced Critical Thinking 173 1.11 .2691
Career Opportunities 64.9 .84 4050
Delayed Graduation 62.9 -2.1 .0398
Learn a New Language 173 .03 9753
Increased Interest in World Events 173 -.23 .8151
Ability to Adapt to New Situations 173 .18 .8605
Re-Think Career Goals 173 -1.11 2671
Inspired to Study Abroad Again 173 -.06 .9499
Motivated to Travel/Work Abroad 173 .6 5471

The t-test probabilities of these motivational factors are all above the probability
threshold, significant at p=.05, except for the Delayed Graduation factor. Differences
were tested and resulted in chi-square probabilities that are also representative of a
probability that their similarities in response were correlated and not due to chance
(except for the delayed graduation factor). Therefore, except for Delayed Graduation, the
null hypothesis for all potential benefits is accepted that there are no differences between

males and females regarding those potential benefits to studying abroad. The t-test of
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Delayed Graduation (-2.1, p=.0398) indicates the null hypothesis must be rejected for this
factor. Therefore, there is a difference between males and females regarding their
thoughts on the impact that studying abroad has on potentially delaying graduation.
Research Question Number Six

Research question number six asked if there was a difference between males and
females in their perceived level of academic rigor between a study abroad program and
their home university curriculum. This was tested using the SAS procedures for
independent samples t-test. This research question was answered with Survey Question
14, which asked respondents to identify if the courses taken during their study abroad
experience were more rigorous, less rigorous, or about the same level of academic rigor.

Table 10. t-Values for the Level of Rigor of Study Abroad Coursework.

Df t-Value Probability

Level of Rigor 172 -1.12 .2633

The t-test probability of the perceived level of academic rigor is above the
probability threshold, significant at p=.05. Differences were tested and resulted in a
chi-square probability that is also representative of a probability that their similarities in
response were correlated and not due to chance. Therefore, the null hypothesis for the
perceived level of rigor is accepted that there is no difference between males and females
regarding their perceived level of academic rigor between a study abroad program and

their home-university curriculum.
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Table 11. Perception of Academic Rigor in Study Abroad Program.

Curriculum abroad was: Males Females
More Rigorous 21.3% 15.8%
Less Rigorous 51% 48.8%
About the Same 27.7% 35.4%

Research Question Number Seven
Research question number seven asked if there was a difference between males
and females in the likelihood of repeating their study abroad experience given the chance
to do it over. This was tested using the SAS independent samples t-test. This research
question was answered with Survey Question 13, which asked respondents of their
likelihood to repeat their study abroad experience on a continuum of very likely,
somewhat likely, not sure, not likely, and definitely would not.

Table 12. t-Values for the Likelihood to Repeat the Study Abroad Experience.

Df t-Value Probability

Likelihood to Repeat Study Abroad 66.5 .53 .6008

The t-test probability of the perceived likelihood of repeating the study abroad
experience is above the probability threshold, significant at p=.05. Differences were
tested and resulted in chi-square probabilities that are also representative of a probability
that their similarities in response were correlated and not due to chance. Therefore, the

null hypothesis for the likelihood of repeating the study abroad experience is accepted
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that there is no difference between males and females regarding their likelihood of
repeating the study abroad experience given the chance to do it over.

Table 13. Likelihood to Repeat the Study Abroad Experience.

Likelihood to repeat: Males Females
Very Likely 89.1% 91.4%
Somewhat Likely 6.5% 5.5%
Not Sure 2.2% 2.3%
Not Likely 2.2% 0.8%
Definitely Would Not 0% 0%

Additional Thoughts on the Data

Overall, very few significant differences were found between the genders based
on the research questions that were devised to guide this study. While there were a few
differences that will be addressed in Chapter V, it is apparent that males and females who
have successfully studied abroad basically assess those experiences very similarly. These
similarities are apparent in virtually all questions and categories that were addressed.
Males and females show very limited differences regarding studying abroad in their
thoughts on the perceived barriers, perceived benefits, influential people, promotional
factors, influential reasons, academic rigor, and likelihood to repeat their experience.
Therefore, some additional efforts were made to further analyze the data and look for
possible hidden differences that were not evident when strictly analyzing data based

solely on gender.
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An independent samples t-test was performed to see if any significant differences
existed between those respondents who indicated they had studied abroad prior to fall
2003 and those students who were studying abroad for the very first time during fall
2003. Approximately one quarter (n=43) of respondents had previous study abroad
experience while three quarters (n=133) had never studied abroad. Again, the major
research areas of interest were tested for differences including motivating factors to study
abroad, influential people in the decision to study abroad, perceived barriers/obstacles,
influential promotional activities, benefits of studying abroad, perceived level of
academic rigor, and the likelihood to repeat. When all factors are considered among all
of these survey questions, there are a total of 35 response factors to compare (i.e., six
positive influence items, nine potential benefit items, six possible barrier items, etc.). As
with the analysis between genders, there were virtually no differences distinguished
based on whether or not the respondent had prior study abroad experience. The only
significant difference on all 35 possibilities identified with a t-test was the benefit item of
feeling the study abroad experience inspired them to do so again (2.4, p=.0176). Of those
students who had previously studied abroad prior to fall 2003, 86% agreed or strongly
agreed that this experience abroad inspired them to consider studying abroad again at
some point in the future. Conversely, only 70% of those students who had not previously
been abroad stated they were inspired to do so again. This difference makes sense as
those students who had previously been abroad proved their inspiration in wanting to go
abroad again by doing so in fall 2003. Those respondents for whom this was the first
experience abroad may feel this stronger inspiration after being back in the U.S. for a
longer period of time and having more time to reflect on the overall experience.
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In further analysis of the data, an independent samples t-test was performed to see
if any significant differences existed between those respondents who indicated they
attended public universities and those respondents who attended private universities.
Approximately 41% (n=73) of respondents attended public universities while 59%
(n=103) attended a private university. Again, the major research areas of interest were
tested for differences including motivating factors to study abroad, influential people in
the decision to study abroad, perceived barriers/obstacles, influential promotional
activities, benefits of studying abroad, perceived level of academic rigor, and the
likelihood to repeat. As with the other results, very few significant differences were
observed. However, there were specifically more differences noted between private and
public university attendees in the potential barriers/obstacles to studying abroad as well
as the perceived benefits of studying abroad.

Regarding potential barriers, t-tests indicated significant differences in
affordability/cost (-4.79, p=.0001), graduation delay (-2.59, p=.0104), and involvement
with on-campus activities (4.94, p=.0001). Those students who attended a public
university were more likely to indicate that affordability of studying abroad and the
potential delay of graduation are potential barriers. Regarding the cost issue, 92% of
students attending public institutions agreed or strongly agreed that cost was a barrier,
while only 74% of those attending private institutions agreed or strongly agreed. Even
more striking in the difference is the fact that 55% of public attendees strongly agreed
that cost was a barrier while only 25% of private attendees strongly agreed. With
graduation delay as a potential barrier, 75% of public university students agreed or
strongly agreed while only 54% of private university students agreed or strongly agreed
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that a delay in graduation was a potential barrier. Those students who attended a private
university were more likely to indicate that a study abroad experience could conflict with
other on-campus activities as 58% agreed or strongly agreed, while only 30% of public
university students felt that interference with on-campus activities was a potential barrier.

Several other t-tests and chi-square analyses were conducted to try to identify any
other hidden differences that emerged based upon gender within the study. Attempts
were made to collapse major areas of study into several categories, collapse regions of
the country that participants considered their home, and collapse the areas that
participants studied while overseas. All of these further categorizations of demographic
information were done to see if differences might emerge based on gender. The results
were virtually the same as the data generated by the original research questions and no
significant differences emerged.

In Chapter V, the reader is provided an overall summary of this study as well as
conclusions based on the data analysis. Recommendations for further research and

practice are also presented.
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CHAPTER V
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS
Summary

The data collected in this research study indicate there are very few differences
between males and females who have studied abroad on a wide variety of questions
regarding their perceptions, attitudes, and thoughts toward studying abroad. A sampling
of several questions noted later in this chapter further highlights the similarities in
responses from survey respondents.

Currently within the United States system of higher education, the participation of
students studying abroad is at an historic all-time high. University personnel as well as
external constituents are recognizing the importance and significance of this educational
component. The number of students who have participated in such opportunities has
grown at a dramatic rate during the past two decades. However, the simple fact remains
that the majority of students electing to study abroad are females. The purpose of this
study was to investigate the perceptions, attitudes, and feelings of those students (both
males and females) who have studied abroad. The following research questions guided
the study:

1. s there a significant difference between males and females regarding the

motivating factors that influenced them to pursue a study abroad experience?
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Is there a significant difference between males and females regarding the
people who positively influenced them to pursue a study abroad experience?
Is there a significant difference between males and females in the factors
viewed as potential obstacles to studying abroad?

Is there a significant difference between males and females in the promotional
activities that influenced them to pursue a study abroad experience?

Is there a significant difference between males and females in how they
viewed the perceived benefits of studying abroad?

Is there a significant difference between males and females in their perceived
level of academic rigor in a study abroad program?

Is there a significant difference between males and females in their stated
likelihood of repeating their study abroad experience given the chance to do it

over?

The respondents consisted of 179 college students who studied abroad during the

fall 2003. The students studied in a variety of locations throughout the world and were

from a range of colleges and universities within the United States. All students

responded to a variety of questions focused on their study abroad experience including

motivational factors for going abroad, influential people who encouraged them to study

abroad, perceived benefits from studying abroad, a comparison of the perceived rigor or

coursework abroad versus the home-campus curriculum, likelihood to repeat their study

abroad experience given the chance to do it over, and potential barriers to those students

electing not to study abroad.
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Demographic information on the respondents was also gathered. This
information included major field of study, year in school, grade point average, home
region in the United States, and gender.

Conclusions
Research Question Number One

There were no significant differences between males and females in the
motivating factors that influenced them to study abroad. There were six factors that
respondents indicated their level of agreement with regarding each factor’s respective
level of influence on their decision to study abroad. For several of the factors including
geographic location of the study abroad, affordability of the program, the opportunity to
explore other cultures, and a feeling of boredom with their current situation, the levels of
agreement (based on the agree and strongly agree responses) between the two genders
were virtually identical. The other influential factors of the academic fit of the study
abroad with their current curriculum and the opportunity for career enhancement also
resulted in similar levels of agreement between genders. Therefore, those factors cited as
possible influential motivations for a student to consider studying abroad are weighted
very similarly by both genders.

Over 90% of both males and females agreed the exploration of a new culture as
well as the geographic location as factors that were positive influences on their decision
to study abroad. Talburt and Stewart (1999) found that acquisition of cultural knowledge
and a desire to travel as specific reasons for students to study abroad, and the results of
this study directly concur with those findings. Study abroad advisors and personnel
should consider these motivating factors when visiting with potential students (both
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males and females) contemplating a study abroad opportunity. Conversely, fewer than
half of both male and female respondents agreed that affordability of the program and
feelings of boredom with their current situation were influential factors. These factors
were not judged by either gender as significant in their decision to study abroad; other
motivating factors aside from these should be cultivated and emphasized by study abroad
professionals.

Research Question Number Two

There were no significant differences between males and females among five of
the seven individuals positively influencing them to study abroad. There were seven
different individuals whom respondents indicated their level of agreement with regarding
each individual’s respective level of positive influence on their decision to study abroad.
For several of the potential influential people including a faculty member from within the
respondent’s area of study, a study abroad advisor, and a friend, the levels of agreement
(based on the agree and strongly agree responses) between the two genders were virtually
identical. The other influential individuals including a faculty member from outside the
respondent’s area of study as well as a sibling also resulted in levels of agreement
between genders.

However, there were significant differences noted between the genders in their
levels of agreement on the influence of parents on their decision to study abroad.
Regarding the influence of parents, 22% of male respondents disagreed or strongly
disagreed that they had a positive influence on their decision to study abroad.
Meanwhile, only 11% of female respondents disagreed or strongly disagreed with the
influence of parents. Likewise, 66% of females agreed or strongly agreed that parents
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had a positive influence in their decision to study abroad. Only 53 % of males agreed or
strongly agreed that parents had a positive influence in their decision. This difference is
significant and indicates that study abroad personnel should interact differently with
potential male and female study abroad participants when discussing the role of parents.
It is evident that the influence of parents is not as strong in the decision-making process
of males. Perhaps male students are not as apt to seek the approval or affection of their
parents’ satisfaction with this decision as are female students. The role of parents should
likewise be stressed differently with each gender.

Additionally, there were significant differences noted between the genders in their
levels of agreement on the influence of other relatives (i.e., grandparents, cousins, etc.)
on their decision to study abroad. Regarding this influence, only 19% of males agreed or
strongly agreed that these other relatives positively influenced their decision to study
abroad while nearly twice as many females (37%) agreed or strongly agreed that other
relatives were influential in the decision. Again, as with the influence of parents, it is
evident that other relatives play a larger role in the decision of female students to study
abroad. When taken together, it is clear that males do not feel positive influential support
from family members (excluding siblings) in the same way that females do. Perhaps
more education and communication needs to be provided by the campus study abroad
personnel to the families of male students. In other words, if males do not agree in the
same fashion as females that these family members are a positive influence in their
decision, perhaps it is up to study abroad professionals to assist in reaching out and

emphasizing the importance and significance of this decision to those family members.
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This would help prospective male students garner more support and encouragement from
their family to make the decision to study abroad.
Research Question Number Three

There were no significant differences between males and females among four of
the six factors viewed as potential barriers or obstacles to studying abroad. There were
six different potential barriers that respondents indicated their level of agreement with
regarding each factor’s level of significance as a barrier or obstacle preventing students
from studying abroad. For several of the potential barriers including the fear of
temporarily leaving family and friends, involvement with on-campus activities, and a
potential delay in graduation resulting from studying abroad, the levels of agreement
(based on the agree and strongly agree responses) between the two genders were virtually
identical. Another potential barrier of membership in a fraternity or sorority also resulted
in levels of agreement between genders.

However, there were significant differences noted between the genders in their
levels of agreement on the impact of such barriers as the study abroad experience
conflicting with a job or internship opportunity at home and the affordability/cost of
studying abroad. Regarding the impact of conflicting with a job or internship, 65% of
female respondents agreed or strongly agreed that this could be a significant barrier
discouraging students from studying abroad. Meanwhile, only 49% of male respondents
agreed or strongly agreed that a job opportunity was a potential barrier. Likewise, only
14% of females disagreed or strongly disagreed that job/internship opportunities were
potential barriers to studying abroad while 28% of males disagreed or strongly disagreed
that job and internship opportunities pose significant barriers. An independent samples
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t-test confirmed the significant difference and indicates that a commonly held belief that
male students are preoccupied with job or internship opportunities in lieu of studying
abroad may not be true. It is evident within this study that females view the potential
conflict that studying abroad may pose to a job or internship possibility is a larger barrier
to going abroad in their mind than it is for their male counterparts.

Additionally, there were significant differences noted between the genders in their
levels of agreement on the affordability/cost of studying abroad as a potential barrier in
the decision to study abroad. Among the respondents, 68% of male students agreed or
strongly agreed that cost was a potential barrier to studying abroad, while 87% of females
agreed or strongly agreed that cost was a significant concern as a potential barrier.
Likewise, 13% of males disagreed or strongly disagreed that cost posed a potential
obstacle while only 6% of females disagreed or strongly disagreed that cost is an obstacle
to studying abroad. An independent samples t-test confirmed the significant difference
between genders and indicates that females are more concerned with cost as a potential
barrier to studying abroad than are males.

Research Question Number Four

There were no significant differences between males and females regarding the
promotional activities that influenced them to pursue studying abroad. There were five
promotional activities that respondents indicated their level of agreement with regarding
each activity’s respective level of influence on their decision to study abroad. For several
of the activities including a campus study abroad office, their university’s website, and a
specific study abroad program’s website, the levels of agreement (based on the agree and
strongly agree responses) between the two genders were virtually identical. The other
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promotional activities were the study abroad activity fairs on campus and non-campus
based Internet resources. These two activities also resulted in somewhat similar levels of
agreement between the genders. Therefore, those promotional activities considered
influential in the decision to study abroad were weighted very similarly by both genders.
Research Question Number Five

There were no significant differences between males and females among eight of
the nine perceived benefits derived from studying abroad. There were nine different
potential benefits that respondents indicated their level of agreement with regarding each
factor’s level of significance as a benefit resulting from studying abroad. For several of
the perceived benefits including an enhancement of critical thinking skills, enhanced
lifelong career opportunities, greater interest in world events, better adaptability to new
situations, consideration of studying abroad again while in college, and interest in
traveling or working abroad upon graduation, the levels of agreement (based on the agree
and strongly agree responses) between the two genders were virtually identical. All of
these perceived benefits align closely to the positive outcomes from studying abroad
identified by Peterson (2002). Two other potential benefits, a motivation to learn a new
language and a re-thinking of major and career goals, also resulted in similar levels of
agreement between genders.

However, there were significant differences noted between the genders in their
levels of agreement on the benefit of a delay in graduation due to studying abroad. A
possible delay in graduation due to studying abroad is obviously not a potential benefit,
but it was listed as one of the items in the survey question where the eight potential
benefits were listed. On the Graduation Delay factor in Survey Question 10, 21% of
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males agreed or strongly agreed that studying abroad has significantly delayed their date
of graduation while only 5% of females agreed with that statement. Therefore, study
abroad advisors should ensure they communicate the correct facts to male students
interested in studying abroad. In many cases, courses taken during a semester or year
abroad can fit precisely into a student’s curricular plan, and those details must be
addressed and confirmed well in advance of the student ever heading abroad. These are
critical decision factors that can significantly impact graduation expectations, and require
cooperation and coordination from the student’s academic advisor, faculty, and possibly
the overseeing academic dean.
Research Question Number Six

There was no significant difference between males and females in their perceived
level of the academic rigor of their study abroad program. Fifty-one percent of males and
49% of females felt the program abroad was less rigorous than the coursework at their
home institution. Conversely, 21% of males and 16% of females felt the coursework
abroad was more rigorous than that of their home institution. This research question does
not have implicit marketing ramifications but was instead being researched to see if
significant differences existed. Since no differences exist in the respondents’ perception,
there is nothing more that can be done with this question. It will have no bearing on
future marketing efforts made to prospective male students. Study abroad programs
should not be marketed as either significantly more or less difficult than home-institution
coursework. Rather, the programs should be offered and promoted for the opportunity

they provide students in enhancing their overall collegiate academic experience.
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Research Question Number Seven

There was no significant difference between males and females in their likelihood
of repeating the study abroad experience given the chance to do it over. Eighty-nine
percent of male respondents indicated they were very likely to repeat the experience
given the chance, and 91% of female respondents indicated they were very likely to
repeat the experience. Less than 5% of males and less than 4% of females indicated they
were not sure or were not likely to repeat the experience. To further encourage male
students, study abroad advisors should consider using testimonials, letters of support, and
male returnee students in marketing to and communicating with potential male students
contemplating studying abroad. The evidence is strong that male students who do study
abroad enjoy the experience and would repeat their time abroad given the chance to do
so. This is an important message and should be used in marketing to their peers across
campus.

Limitations

Four limitations of this research study were uncovered after data collection and
analysis. These limitations are described in the paragraphs that follow.

The first limitation of this study related to respondent demographics. Fully, 80%
of the respondents indicated that they grew up in regions represented by only 16 states.
Further highlighting a possible lack of diversity in respondents, 90% of the survey
participants identified themselves as Caucasian. Yet another concern was that 26.3% of
the survey respondents were males, which is below the actual national figure of 34%.

Finally, 70% of respondents studied abroad in Europe.
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A second limitation concerned the colleges/universities and geographic locations
from which the student responses were solicited. There were a total of 31 institutions
from throughout the United States that initially showed interest in assisting with the
dissemination of the survey on their campuses. However, students from only 14
campuses actually participated in the study. These institutions were primarily from the
Midwest and Northeast areas of the United States. There was very little to no
participation from universities in the Western and Southern parts of the United States.

A third limitation related to the survey instrument that was created and used. The
questions were somewhat limited in their scope. It can be debated that additional
questions and areas should have been addressed to more thoroughly answer the
fundamental questions. The instrument certainly did not address all possible factors that
could have been included in this study.

Finally, there is always a legitimate limitation when research is conducted
utilizing a self-directed questionnaire. Respondents may not have correctly interpreted
questions posed and, therefore, may not have provided information sought by the
researcher.

Recommendations

Based on the findings of this study, several recommendations are offered. In the
first part of this section, further research is described that might be conducted to address
the limitations of the current study as well as to more clearly understand the variables
impacting a student’s decision to study abroad. In the second section, recommendations

are included that should immediately be considered for implementation by study abroad
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personnel. The steps proposed are intended to prompt study abroad professionals to take
a close look at their own campuses and current marketing practices.
Research

First, the limitations noted in the current study might be addressed in four ways.
To obtain a more diverse pool of respondents, one might seek the assistance of NAFSA:
Association of International Educators in the recruitment process. National data are
collected annually that would be useful for designing a survey for a more diverse
audience. To obtain a greater variety of universities and colleges representing a
geographic cross-section of the United States, it is suggested that the 20 largest study
abroad universities be invited to participate in a highly focused study (rather than through
a mass email). In an effort to improve the survey instrument used in this study, it would
be useful to form a focus group of students who have studied abroad to edit questions or
to formulate new questions. Finally, to obtain the most accurate information from
respondents, it is suggested that they be given an email-based mechanism to directly
contact the researcher with questions they may have.

Next, another study might take into consideration additional variables when
exploring differences among genders. For example, this research did not specifically
address intercollegiate athletics or lack of foreign language preparation as possible
barriers. Athletics is a significant factor for a great number of students, especially at
private and smaller institutions where the proportion of athletic participation may be quite
high. Due to the intense preparation and practice schedules as well as the time
commitment, athletics can be a significant obstacle to going abroad for an extended
period of time and should be further explored. Inexperience or lack of knowledge with a
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foreign language can likewise be a significant barrier. Students simply may not feel
comfortable and therefore have no desire to study abroad if they only speak English.
Each of these two factors is significant and should be further explored as potential
obstacles.

Ensuing research also needs to more closely address the significance of peer
influence. This study did not explicitly consider the extent to which peer-to-peer
influence encourages (or discourages) students to study abroad. With the significant
socialization and relationship development that is promoted during college, this needs
further investigation.

It might also be important to study the population of students who have elected
not to study abroad. Since this research did not yield a large number of differences
between genders who have studied abroad, perhaps more might be learned from
researching those students who have elected not to study abroad.

More research is required to identify the influence of a variety of factors that may
have impacted study abroad participants at an earlier age. The frequency and variety of
travel experiences students have had prior to arriving in college should be considered as
well as whether or not they were exposed to study abroad possibilities in high school
through field trip activities or communication and information from prospective colleges.
The quantity and quality of information that students have available to them prior to ever
setting foot on campus may be very influential in their decision to study abroad.

This research showed that females perceived cost to be a greater overall barrier,
but also felt their parents were a more positive influence on their decision to study
abroad, than did males. Therefore, more focused research could be conducted on these
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variables to identify how students are paying for their study abroad experiences. Perhaps
females are receiving more financial support from their parents and their perception of
cost, while a barrier, is not significant enough to stop them from studying abroad due to
the parental support they receive. Perhaps this lack of perceived positive influence that
males feel from their parents translates into a lack of financial support. Additional
financial options may then need to be addressed and promoted to males to increase their
study abroad participation.

As indicated in this study, there were some differences noted between those
students who attended public and private universities. While this study focused on
differences between genders, additional research might be conducted to look for
differences between students based on the type of university they attend. Information
garnered from this research may assist study abroad personnel in more closely tailoring
their promotional and recruiting efforts to these populations.

This study focused entirely on U.S. students who chose to leave the country and
study abroad. A much larger number of international students enter the United States
each year to study compared to the number of U.S. students who go abroad. These
students could also be surveyed and differences could be explored between the genders of
international students. A comparison of international students and U.S. students studying
abroad might uncover data that would assist in understanding the gender gap.

An opportunity exists to survey male students who studied abroad a number of
years ago and have been in the workforce for 5, 10, 15, or 20 years. At later stages in
their lives, they would have a better perspective on the actual impact such experiences
have meant to them. Research such as this might be facilitated through a comprehensive
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longitudinal study, wherein respondents are asked to describe benefits their experience
abroad had on their professional and personal lives, career decisions, global outlook,
political philosophies, and other related topics at identified intervals of time.

Practice

With few differences found between the genders on most research questions in
this study, other considerations must be given serious thought as study abroad personnel
and universities look to increase enrollment of male study abroad participants. It is clear
that males and females generally view the same benefits and influential factors
encouraging study abroad participation. Moreover, males and females similarly view
obstacles and barriers that would prevent other students from studying abroad. Both
genders also feel very strongly about wanting to repeat their study abroad experience
given the opportunity to do so.

Therefore, since males and females view study abroad in much the same light,
study abroad personnel may need to look internally at their own offices. Who is working
in these offices? Are they likely to be individuals who males are comfortable working
with? Perhaps male students might feel more comfortable interacting with male study
abroad personnel. This is not a certain supposition, but rather a suggestion that merits
further investigation.

An analysis of the study abroad program websites in February 2006 for the
University of Indiana, the University of Minnesota, Ohio State University, and the
University of North Carolina reveals that collectively there are 35 females and only 5
males working as study abroad advisors in those campus offices. This is a very small
sample, but further exploration at more campuses reveals similar trends. Since study
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abroad advisors are the individuals who work directly with students pondering an
experience overseas, perhaps male students would be more likely to explore study abroad
opportunities if they interacted with more males in those roles. This is not to suggest a
sudden change needs to be made in hiring practices, but it does raise some interesting
guestions when nearly 90% of the advisors at four large, study abroad leading universities
are of one gender.

What does the study abroad marketing literature look like? Are the brochures,
catalogs, posters, handouts, and other materials likely to appeal to males? What is
featured in the promotional photographs and accompanying text? Study abroad offices
may need to conduct focus groups with male students on their respective campuses to
ensure their materials appeal to and attract males. This is cautious work since the idea is
certainly not to create promotional materials that only appeal to males and are not
appealing to female students. However, focus groups encompassing students of both
genders would yield valuable insight into how males and females perceive the current
campus marketing literature and provoke ideas for how future materials might be formed.

Are those male students who have studied abroad being used on campuses to
assist in efforts to recruit new additional potential male participants? Is the study abroad
office using male study abroad returnees to gather their feedback and satisfaction of the
program along with a testimonial to encourage more students? A February 2006 analysis
of the study abroad office websites at the University of Illinois, Michigan State
University, Penn State University, and the University of Minnesota reveals that these
campuses all have testimonials and contact information from students who have
successfully studied abroad. The idea is that prospective students pondering studying
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abroad for the first time might contact those students who have returned to gather more
information and then further consider studying abroad. However, the websites at those
four institutions reveal that 288 female students are featured, while only 64 male students
are featured. That only about one third of students studying abroad nationally are male
makes it difficult to accurately feature a fair balance of males and females using these
kinds of peer advising strategies. However, these four campuses combined feature
student peers and testimonials that are 82% female and only 18% male — nearly twice the
gender imbalance of the actual participation figures. University study abroad offices
should seriously consider recruiting and using those male students in efforts to recruit
new participating students from their campus. Male students who have successfully
studied abroad should be sought and used as peer advisors to work with other males who
are considering studying abroad.

Are concerted efforts being made by study abroad offices to work with
male-dominated social groups and clubs on campus? Study abroad advisors should meet
with and deliver presentations specifically tailored to fraternities and other organizations
that may have a large male membership. The incorporation of peer advisors previously
described might be used to assist with these presentations. These types of focused efforts
toward the male population will assist in spreading the word on campus and encouraging
more males to study abroad, further helping to alleviate the gender imbalance.

Final Thoughts

In November 2005, the United States Senate passed Senate Resolution 308
designating 2006 as the “Year of Study Abroad.” This bipartisan bill acknowledges that
studying abroad is an important way to share American values, to create global goodwill,
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to work toward a more peaceful society, to increase international trade, to better develop
cultural understanding, and to help individuals be more informed about the world. The
Resolution “encourages secondary schools, institutions of higher learning, businesses,
and government programs to promote and expand study abroad opportunities” (School
for International Training, 2005, para. 1) during the Year of Study Abroad. The fact that
study abroad is on the agenda of the highest levels of the U.S. government with bipartisan
support further reinforces its distinction in society and the esteem with which it is held.

Indeed, study abroad is a growing concept throughout American colleges and
universities. Students across the United States are more actively and aggressively
pursuing the idea of fulfilling a portion of their academic career in another country.
Given the current geo-political conditions of the world, this enhanced understanding and
sharing between cultures is critical. A fundamental shortcoming of study abroad
programs from across U.S. campuses, however, is their inability to attract male students
in the same proportion as females.

As this gender gap continues, it simply means that not enough American college
students are fully taking advantage of this opportunity. This is a legitimate and
significant societal concern as it has implications and ramifications beyond just those
individual students; it means that not enough members of the American society are
exposed to external viewpoints and cultural differences. Attempting to better understand
and appreciate reasons for this gap assists in developing new marketing and promotional
approaches that will better appeal to and encourage male students to study abroad.

This research explored a fundamental problem facing those in today’s collegiate
study abroad environment — that of the gender gap. A wide variety of universities across
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the United States are promoting study abroad and integrating it into the mainstream of
their curriculum. Additionally, students and parents alike as well as the general public,
potential employers, and a variety of governmental entities are expecting their future
leaders to be prepared with study abroad experiences. The enhanced cultural awareness,
adaptability to diverse situations, and better understanding of the complex world are all
cited as positive outcomes of studying abroad while in college. As Marcum (2001)
writes, “Americans believe...going abroad to study gives students distinctive learning
opportunities that they can’t get at home or online — direct experiences of new languages,
cultures, and pedagogies — that prepare them for careers in a global, knowledge-based
economy” (para. 1). As study abroad becomes more of an expectation and desire within
our society, it is imperative that this gender gap is more fully understood and eliminated
so that the greatest number of students possible take full advantage of the opportunity to

study abroad.
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Appendix A
Survey Instrument

USurvey: Study Abroad Dissertation - Step 1 of 3

You are responding to the survey titled Study Abroad Dissertation. Responding is a three
step process: 1) Respond, 2) Verify Responses, and 3) Submit Responses. Select your
response(s) below by clicking on the box to the left of each option. Use the Verify Votes
button located at the bottom of this page to continue to Step 2. [More Help]

Question 1: What is your major Field of Study?

<]

0: Abstain

. Agriculture

: Business and Management

: Education

: Engineering

: Fine or Applied Arts

: Foreign Languages

: Health Sciences

: Humanities

© (00 | N o o | B~ W DN P

: Math and Computer Sciences

10: Physical Sciences

11: Social Sciences

12: Undeclared

[ R U R R A N N N N (O N A A

13: *other

Question 2: Indicate your academic class rank?

IVO. I_l. |_2. [

- 3: Junior 4: Senior 2

Abstain Freshman Sophomore Graduate

Question 3: Is your University (or College):

v [

0: Abstain 1: Public 2: Private

Question 4: Is your University (or College):
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v [ [

0: Abstain 1: 2 year institution 2: 4 year institution

Question 5: Which of the following regions best describes where you grew up (prior
to college)?

™

0: Abstain
" 1:Region 1 (AK, WA, OR, ID)
" 2:Region 2 (MT, WY, UT, AZ, CO, NM, NE, KS)
" 3:Region 3 (TX, OK, LA, AR)
" 4:Region 4 (ND, SD, MN, IA, MO)
" 5:Region 5 (WI, IL, MI)
"6 Region 6 (IN, OH, KY)
" 7:Region 7 (TN, MS, AL, GA, FL, SC, NC, PR, V1)
" 8: Region 8 (PA, WV, VA, DE, MD, DC)
" 9: Region 10 (N, NJ)
-

10: Region 11 (VT, NH, ME, RI, MA, CT)

" 11: Region 12 (CA, NV, HI)

Question 6: Please note your level of agreement with the following items as positive
influences in your decision to study abroad:

Enter your response for each question below|[Strongly Agree|Neutral | Disagree St_rongly
on the scale provided here:||Agree Disagree

1: Academic match or fit of the study

abroad program with my current academic (|2 L C C C

program

2: Geographic location of the study abroad ® ® C C C

experience

3: Affordability of the program e e C C C

4: Career advancement or enhancement of [ [ r r [

my resume

5: Ability to explore other cultures e e C C C

6: Boredom with my current situation e e C C C

Question 7: These people positively influenced my decision to study abroad:
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Enter your response for each quest!on below/||Strongly Agree|Neutral Disagree St_rongly
on the scale provided here:||/Agree Disagree

1: Faculty member in my area of study e e C C C

2: Faculty member outside my area of study ||EZ L C C C

3: Study Abroad Advisor L L C e e

4: Parents e e C C C

5: Siblings e e C e e

6: Friends e e C C C

?[: ())ther relatives (cousins, grandparents, [ [ C C C

etc.

Question 8: These organizations had a posi
abroad:

tive influence on my decision to study

Enter your response for each question below|[Strongly Agree|Neutral | Disagree St_rongly
on the scale provided here:|Agree Disagree

1: Study Abroad Office at my university  ||[= e C C C

2: University web resources (including

Study Abroad office website) - - - - -

3: Study Abroad program website e e C C C

4: Study Abroad fairs on campus e e C C C

5: Other non-campus Internet resources r r [ [ [

(.e.9. www.studyabroad.com)

Question 9: In what region did you study during your Study Abroad experience?

v

0: Abstain
" 1: Africa
" 2: Asia
- s Europe
" 4: Latin America
" 5:Middle East
-

6: North America

85




I 7: Australia/New Zealand

B Multiple Regions

a 9: *other

Question 10: Upon completion of my Studying Abroad experience, | feel that this
experience:

Strongly
Disagree

Enter your response for each question below( Strongly

Agree|Neutral|Disagree
on the scale provided here:||/Agree J o

1: has enhanced my ability to think [

critically and solve problems -

2: will enhance my lifelong career
opportunities

3: has significantly delayed my date of

graduation

4: has motivated me to learn a new
language

5: has made me more interested in world
events

6: has made me better able to adapt to new
situations

Oo|a|on|o|no
Oo|a|oa oo o
Oojoa|oa|o|on| o
Oo|oaooa|o|on|o
Oo|a|o|o|no

7: has made me re-think my major and
career goals

8: has inspired me to consider studying
abroad again at some point during my

@
@
@
@
@

academic career

9: ha_s m_otlvated_ me to consider travgllng or|r @ C C C
working internationally upon graduation

Question 11: Please estimate the following issues as potential barriers or obstacles to
studying abroad for your friends that have chosen NOT to Study Abroad:

Enter your response for each question below|Strongly Agree|Neutral| Disagree Strongly
on the scale provided here:||Agree Disagree

1: Involvement with on-campus activities r [ [ [ [

(clubs, student government, etc.).

2: Membership in fraternities or sororities  |[E2 e C C C

3: Job/Internship opportunities during [ [ r r r

school

4: Affordability/Cost e e C e e
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5: Potential delay of graduation

L

C »

e

e

6: Fear of leaving their family and friends

C

L C

C

C

Question 12: If you are aware of other issues which prohibited any of your friends
from choosing NOT to Study Abroad, please indicate such below.

v 0: Abstain

I 1: *other

Question 13: Given the chance to do it over, how likely would you be to make the
same decision to study abroad?

B . [ .
Y o L g Very & " 3:Not | 4 Not 5
Abstain Likely SOMENES gy Likely DETELY
Likely Would Not
Question 14: The courses taken during my study abroad were generally
than courses at my home institution in the U.S. (select one).
[ .
¥ 0: Abstain 1: more rigorous " 2:less rigorous 5 AU
same
Question 15: What is your gender?
¥ 0: Abstain " 1:Male " 2: Female
Question 16: How old were you when you began your study abroad?
Voo "1 P 218" 320" 422 524 626
Abstain Under 18 |19 21 23 25 or older

Question 17: What is your ethnicity?

<]

0: Abstain

1: Caucasi

an

2: Asian-American

3: Hispanic-American

4: African-American

5: Multiracial

) 1) 1 ) ) T

6: Native-American

Question 18: What is your approximate cumulative GPA (based on a 4.0 scale)?

v 0: Abstain
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1: Under 1.0

2:10t0 1.5

3:1.511t01.99

4:2.0to 2.5

5:2.511t02.99

6:3.0t03.5

1) 1 1) 1 1 1) T

7:3.51t0 4.0

Question 19: When did you Study Abroad?

& 0: Abstain

" 1: Fall Semester 2003

" 2: Fall Quarter 2003

Question 20: Have you ever studied abroad prior to Fall 20037

v 0: Abstain

I 1: No

" 2! Yes

Question 21: If you answered "Yes' to Question 19, please indicate when and where
you previously studied abroad.

v 0: Abstain

I 1: *other

Review your votes above. Afterwards, use the Verify Survey button below to continue to
Step 2 of this 3 step process.
This survey will close in -131d -19h Om at Sun, 31 Oct 2004, 10:30 PM CST.

Verify Survey | Reset

UMC Web Tools | Log Out | Help:Login You are logged onto math.crk.umn.edu as
guest (USurvey 050217), level . (CGI/1.1)
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Appendix B
Email Message Regarding Pilot Study

From: Shirley, Steven

Sent: Tuesday, April 13, 2004 2:16 PM

To: marybeth@unt.edu; cmatty@pacific.edu; Ichieffo@udel.edu; bricksh@whitman.edu;
thomasw@union.edu; stephspacciante@yahoo.com; sjackson@whitworth.edu; ints@d.umn.edu;
cfrisch@ipe.washington.edu; kforsyth@hass.usu.edu; kdougher@temple.edu;
anderdon@uwplatt.edu; nerickse@trinity.edu; pweting@indiana.edu; culinde@emory.edu;
Mell_Bolen@brown.edu; ‘'ssercombe@email.hsc.edu’; 'mbitting@jccc.net’; ‘afuchs@kzoo.edu’;
'melanie.mccallon@murraystate.edu’; ‘Antonia Lortis"; 'Susan.masson@villanova.edu'

Subject: Survey Draft 1
Greetings,

Attached is a draft of the survey that will be administered to Study Abroad students from
fall 2003. Sorry for the delay in getting back to you have been fighting a few formatting issues
with the electronic survey and things are a bit "bureaucratic" in getting final approval from the
UND Institutional Review Board. If all goes as planned 1 would like to have this survey out by
the beginning of the last week of April. Thus, students would have time to respond during the
last week of April and first week or two in May. | realize that we are getting toward the end of
the semester/quarter.....

Several of you wanted to see a copy of the survey so | am attaching it for all of you.
This is a DRAFT your thoughts, comments, questions, ideas, etc. are all very welcome. There
are still some wording/semantics, etc. that need to be cleaned up. Additionally, you will note
"other" after several of the questions this will actually be a textbox where students can provide
qualitative, short-answer statements. As you will see, the Survey is broken into several sections:
"demographic data," positive influences as to why students chose to study abroad, people that
influenced their decision to study abroad, organizations that influenced their decision to study
abroad, how they have "grown" from studying abroad, and potential barriers to those that have
not studied abroad. Any ideas for other questions, answer possibilities, categories, etc. are
welcome.

I will work with each of you in whatever is the easiest manner of getting this survey
distributed. Students will receive an "introductory” email with several paragraphs related to their
consent to participate in this survey. After reading that email, they will enter their email address
(to ensure we do not get multiple responses) and click on a link to enter the survey website. This
"introductory" email can be sent by me if you provide me email address of your students, or, if
there are privacy issues or you prefer, I can email you the "introductory™ note and you can
directly email it to your students.

I will be off-campus (and likely away from email) the rest of the week in Minneapolis at
the University of Minnesota Curriculum Integration Conference.

Thanks again for your assistance,

Steve Shirley

University of Minnesota, Crookston

Assistant Professor of Marketing and Director of Study Abroad
218-281-8184
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Appendix C
Survey Participant Consent Form

USurvey: Study Abroad Dissertation - Consent Form

You are responding to the survey titled Study Abroad Dissertation. You must first
acknowledge your consent to participate in this survey.

My name is Steven Shirley and | am a graduate student at the University of North Dakota
in the PhD Teaching and Learning program. In partial fulfillment of my PhD
requirements, | am conducting research for my dissertation on student interest in
collegiate study abroad programs.

You are being asked to participate in a research study to better understand what attracts
students to engage in a study abroad experience. You have been selected for this study
because you are a current college student and participated in a study abroad experience
during the fall 2003 semester or quarter.

In this survey, you will be asked to answer questions about your involvement, interest,
and reasons for wanting to participate in a study abroad program. The survey should take
you approximately 10-15 minutes to complete. This will benefit study abroad programs
by better being able to understand why students participate in such experiences, and how
the programs can be promoted more effectively.

Your survey responses will be kept private and will not be released without your consent
except as required by law. Only the researcher will have access to the files. Your identity
will be kept confidential. If the results of this study are written in a scientific journal or
presented at a scientific meeting, your name will not be used. The data will be stored in a
locked file cabinet. All responses will be shredded and destroyed after three years.

Your decision to take part in this research study is entirely voluntary. You may refuse to
take part or withdraw from the survey at any time without penalty.

Your survey may not be used for any of the following reasons:
1. Failure to follow the survey instructions.
2. The study is terminated.

You may wish to discuss this with others before you agree to take part in this study. If
you have any questions about the research now or during the survey, contact me at 218-
281-8184 or Dr. Myrna Olson (my PhD advisor) at 701-777-3188. If you have any
questions about your rights as a research subject, you may contact the Office of Research
and Program Development at the University of North Dakota at 701-777-4279.

I have read the above description of this research study. | have been informed of the risks
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and benefits involved, and all my questions have been answered to my satisfaction.
Furthermore, | have been assured that any future questions | may have will also be
answered by the researcher. | voluntarily agree to take part in this study. By providing my
email address, and clicking on the survey link below, | am consenting to participate in
this study.

As pr(_)of of_ your willingness to | steve.shirley @dsu.edu
participate in this survey, enter your _ €.g.
email address: name@domain.edu

Please include your institutional

(university, college, or business) | | Consent

affiliation:

Footnotes: Your email address will remain confidential. Upon completing this survey, an acknowledgement
will be sent to the email address provided above. Survey data associated with invalid email addresses will
be omitted from this study.

Time Code: 2005-03-12 17:29:53

UMC Web Tools | Log Out | Help:Login You are logged onto math.crk.umn.edu as
guest (USurvey 050217), level . (CGI/1.1)

91




Appendix D
Email Sent To SECUSSA-L NAFSA Listserv

Help
= Replv! S Reply to aII! W Forward! Y | 4+ ¥ |

From: Chip Peterson [c-pete@umn.edu] Sent:  Wed 3/17/2004 10:49 AM
To: secuss-l@listserv.acsu.buffalo.edu

Cc:

Subject:Disc: Gender gap: A call for help

Attachments:

View As Web Page

Dear colleagues,

Why do so many more females than males study abroad? We all have our
ideas about the reasons, but the hypotheses are more abundant than the
hard data supporting any of them. If you are like me, you have probably
had more than one conversation that concludes with someone saying,
“This is a Ph.D. dissertation waiting to be done.”

Now a wonderful colleague is preparing to do that dissertation. Steve
Shirley, who has spearheaded the dramatic emergence of study abroad on
our previously uninvolved Crookston campus, is calling on colleagues
from throughout the country to help out. As a non-subscriber to
SECUSS-L, he has asked me to forward his request to the list. | am
delighted to do so. As you will see, he does not need much, but our
assistance is essential to the success of his study. | urge you to read
carefully his message and to respond with the easy form he has included
atits end.

Please be sure to respond directly to Steve, not to me. Thanks very
much.

Chip Peterson
University of Minnesota-Twin Cities

Greetings,

This message concerns a research project on a topic of wide interest to
SECUSSans. After you have read the following description, | hope you
will volunteer to assist in soliciting a few students from your campus
of whom | can gather some data. All you have to do is complete and
email to me the simple Response Form at the bottom of this message.
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BACKGROUND:

My name is Steve Shirley and | am the director of Study Abroad
activities at the University of Minnesota, Crookston. | am also a PhD
candidate at the University of North Dakota currently working on my
dissertation which is tentatively titled,“The Gender Gap in
Post-Secondary Study Abroad: Understanding and Marketing to Male
Students.”As you are all aware, there is a disproportionate
under-representation of male students that study abroad. | am going to
explore this topic for my dissertation.

METHODOLOGY:

I am planning to ask recent study abroad returnees, both males and
females, to complete a brief Web-based survey to which students will
connect using a link and password that they will get in my email
message to them. The survey will ask the students questions about their
study abroad experience (particularly about their motivations,
influences, and rationale to study abroad). It should take the students
no more than 10 minutes to complete.

WHAT | NEED FROM YOU:

What | would like from you or your office is a list of students who
studied abroad for the full fall 2003 semester or quarter and are now
back on your campus at your U.S. college or university. All I will need
are names and email addresses. The names/emails of students that you
provide will be completely confidential. This information will ONLY be
used to send the survey for this research; names/emails will not be
shared with anyone else nor be used for any other purpose. | would like
a good cross-section of responses from across the U.S. (small and large
institutions, private and public institutions, urban and rural

campuses, all geographic regions, etc.) so the results can be as
representative as possible.

YOUR COMMITMENT:

Before doing any of this | need to get your commitment to help with
this research by submitting the names of potential student respondents
to me. | then need to provide a list of all of the participating

institutions to the Institutional Review Board at the University of

North Dakota (this needs to be cleared by UND before | can actually
begin sending the surveys out). The survey is not yet finalized, but |
would be more than happy to send you a draft copy if you would like to
have an idea of the questions or provide any feedback.

SELECTING THE STUDENTS:

Ideally, I would get the names of at least three males and three
females from each of 60-70 campuses to have a solid pool of potential
respondents. Larger numbers would be fine if that is just as easy for
you. If, on the other hand, you have a hard time coming up with even
six students, fewer would be better for my purposes than none. Ideally
you will select the students randomly (except for the gender balance)
from among all returnees from fall semester/quarter study abroad. If
you respond positively to this message, my subsequent request to you
will include more about selection. | guarantee that it will be not
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require a time-consuming process.

RESPONSE FORM:

If you are willing to participate, please email the following form
(basically, just one sentence) to me within the next week at
sshirley@umn.edu

I, , hold the position of at (college
or university name) and am willing to assist in gathering names of
students who have studied abroad during fall 2003 semester or quarter
and to whom Steven Shirley can send a web-based survey.

FINAL DETAILS:

1) I do not need student names/emails now but will request them of you
in the coming weeks.

2) The timeline (depending on the UND Institutional Review Board) is
for the surveys to go out to students in late March or early/mid April.

3) Finally, if you have any “best practices” that may not have been
published that your offices use in marketing or promoting programs to
encourage male students to study abroad, | would appreciate hearing
those ideas or seeing those materials.

Thank you so much for your time, for reading this email, and for
assisting with this important research. Please feel free to call me at
218-281-8184 if you have any questions.

Regards,

Steve Shirley

University of Minnesota, Crookston

Study Abroad Director and Assistant Professor of Marketing
Phone (218) 281-8184

sshirley@umn.edu

Chip Peterson, Learning Abroad Center, University of Minnesota,

230 Heller Hall, 271 19th Avenue South, Minneapolis, MN 55455-0340
tel. 612-624-4808, fax 612-626-8009, toll-free 888-700-UofM,

email c-pete@umn.edu, Web 222.UMabroad.umn.edu
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Appendix E
Email Correspondence to Participating Universities

Help
= Replv! W reoly to all! W Forward! 5 ¥ | * v |

From: Shirley, Steven Sent:  Fri 7/9/2004 12:00 PM
To: 'sjackson@whitworth.edu’; ‘ints@d.umn.edu’; 'kforsyth@hass.usu.edu'; ‘anderdon@uwplatt.edu’;

‘nerickse@trinity.edu’; ‘ssercombe@email.hsc.edu’; ‘'melanie.mccallon@murraystate.edu’
Cc: DeMuth, David
Subject: RE: Study Abroad Gender Project

Attachments:

View As Web Page

Greetings,

Just wanted to follow up regarding the distribution of this survey link for research related to the
“Gender Gap” in study abroad. We have received a number of responses from a variety of
students, so that is terrific. If you have not yet had time to send out the survey to your Fall 2003
study abroad students — could you please take a moment and do so? If you did send it out —
perhaps a short reminder email encouraging students that may not have taken time to complete
the survey to please do so.

Thanks again for your assistance with this important research — please let me know if you have
any questions.

Warm regards,

Steve Shirley
218-281-8184

From: Shirley, Steven

Sent: Thursday, June 24, 2004 1:29 PM

To: 'sjackson@whitworth.edu’; 'ints@d.umn.edu'; 'kforsyth@hass.usu.edu’;
'anderdon@uwplatt.edu’; 'nerickse@trinity.edu’; ‘ssercombe@email.hsc.edu’;
'melanie.mccallon@murraystate.edu’

Cc: DeMuth, David

Subject: Study Abroad Gender Project

Greetings,

Thanks for your patience and willingness to work on this project exploring the Gender
Gap in study abroad. Please accept my apology for the timeline getting pushed back into
the summer (hopefully students read/access their student email accounts in the summer).
The survey is now fully functional and ready to be sent to potential survey respondents.
Remember, the only students eligible to complete the survey are students from your
respective universities that studied abroad during the Fall 2003 semester (or
quarter). In other words, the survey is NOT intended for students that studied abroad for
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the full 03-04 academic year or for a short program (i.e. 3-6 weeks) during last fall.

It would be best if you could forward the web link (see below) to your students that fit
the criteria and encourage them to complete the survey. If you would rather, you can
send a list of student names/emails to me, and I can send them the information.
However, if at all possible, | feel it would be best if the email came from your offices.
The students would recognize your name/contact and be more apt to respond favorably to
the survey (rather than having it come from me — a name that they do not recognize).
Additionally, for confidentiality reasons, it might be best if the survey is sent from your
office. As you will see, this web address links to the consent form which introduces and
explains the project and then asks for the student to enter their email address and click
“consent.” Upon clicking the Consent button, the students will then be automatically
taken to the survey.

If you would rather not send the email to the students that studied abroad, and would
rather have me send it — please provide that list of email addresses to me. Thanks so
much for your continued participation and assistance with this important research for the
study abroad field. Please let me know if you have questions — | will be overseas for the
next 12 days, so may not be able to respond directly to email. However, please feel free
to go ahead and send the link to your students ASAP.

Here is the link to the Consent form (this page basically explains the study and then asks
for students to enter their email address and university for verification — upon completing
that, they will be directed to the survey):

http://math.crk.umn.edu/web/cqgi/usurvey.pl?state=consent;id=66

One final item — if possible, try to use some catchy phrase in the Subject Line of the
email you send out (i.e. — “Study Abroad Research” or “Help With Study Abroad,” etc.)
and please encourage students to take a look and complete the survey.

| am also CCing Dr. David DeMuth (Physics professor at UM-Crookston) on this email —
he has developed the survey database. Please feel free to contact Dr. DeMuth if your
students seem to encounter any technical difficulties with the survey. He may also be
able to answer any questions you have in the next 12-14 days when | am off-campus.

Thank you very much and warm regards,

Steve Shirley

Director of Learning Abroad
Assistant Professor of Marketing
University of Minnesota, Crookston
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